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Preamble 
The University of the Fraser Valley is situated on the unceded traditional territory of the Stó:lō peoples. 
The Stó:lō have an intrinsic relationship with what they refer to as S’olh Temexw (Our Sacred Land), 
therefore we express our gratitude and respect for the honour of living and working in this territory. 

UFV’s Changing Context 
Within the space of about a week, four events have just occurred which represent three contextual 
factors that will and/or should shape UFV’s education planning for the foreseeable future: the BC 
Government’s “Re-engineering Education and Training” announcement that stresses skills training for 
the resource extraction economy; the publication of Chilliwack’s Draft Community Plan that stresses 
education for the service sector and a “knowledge economy”; and the employer-sponsored Graphic and 
Digital Design and Fashion Design grad shows that exhibit the creative design work of students educated 
for “the world’s fastest growing economy,” the Creative Economy.  

This provokes some questions for education planning: Can these factors be reconciled? Has our strategic 
and education planning thus far prepared us to respond to the provincial government agenda, local 
municipal agendas, and local industry needs? How should these factors shape future planning? 

“Re-engineering Education and Training” 
The very recent government announcement of B.C.'s Skills for Jobs Blueprint: Re-engineering Education 
and Training represents the most significant change in our planning context. It rests on the following 
contention: 

By 2022, there are expected to be a million job openings in British Columbia. These jobs 
openings will be created by major new opportunities, including expanding liquefied natural gas 
(LNG) development in Northern B.C., increased trade with Asia, new mines and mining 
expansions, growing forestry exports as well as increased activity in the resource sectors, 
transportation, industry and business. These openings will also be created by retirements.1 

The core elements of Re-engineering Education include: 

• Block grant funding will have more targeted FTEs. Approximately 10% of funding is currently 
targeted for medicine, nursing and other health related programs. This will move to 25% by 
17/18. “Government plans to target an additional $40 million in 2014-15 of provincial operating 
grants to target high-demand occupations as well as programs for Aboriginal people, and 
programs for people with a disability.” 
 

                                                           
1 B.C.’s Skills for Jobs Blueprint: Re-engineering Education and Training, www.workbc.ca/skills, 7.  

 

http://www.workbc.ca/skills
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o Fiscal 14/15 - $40M sector-wide will be moved from general block funding to target 
funding – equally allocated across the sector 

o Fiscal 15/16 – further $90M  
o Fiscal 16/17 – further $90M 
o Fiscal 17/18 – further $50M 
o Total of $270M moved from block funding to targeted funding by 17/18 

• “Funding may be redirected if institutions are unable to provide seats in high-demand areas.” 
• “Through the Ministry of Advanced Education, government is providing an additional $6.6 

million this year for critical trades seats – a 10% increase over the current Industry Training 
Authority funding to public institutions.” 

• “Increasing the number of apprenticeships in high demand areas by providing additional 
funding for priority trades training programs.” 

• Programs for Aboriginal people, recognized as “the youngest and fastest-growing population 
group in the province” will focus on “community-based skills training . . . and provide recognized 
credentials or credits that are portable or transferable.” 

• “Creating more work-based training so that students are encouraged to apply their learning 
and acquire new employment-related skills in the workplace.” 

• “Doubling the number of ACE-IT spaces to 5,000 over the next two years will not only increase 
student choices but also encourage more students to pursue skills and trades training.  

• Expanding dual credits in our schools to get students trained quicker so they can move into 
post-secondary studies or the workplace faster with the skills they need.”2  

The bottom line of the government’s plans is that funding for post-secondary institutions will be “based 
on labour market information and workforce targets,” aligned particularly with “high demand 
occupations,” and that institutions will be held accountable for achieving results—funding will be 
“outcome-based.”  

Some will debate the reliability of “labour market information” and point to the record of government 
failure to predict accurately where the job openings will be (remember the dot.com bubble?); or insist 
that the jobs of the future haven’t been invented yet;3 or point out that the time lag between analyzing 
the data and receiving ministerial approval for a new labour-market relevant program is at least two 
years, including the time for program development and internal approval. But these are minor details 
compared to the more fundamental discussion that has already begun. 

The “Re-engineering PSE” announcement has occasioned much debate over the wisdom or folly of a 
sharp turn from “liberal” to “applied” education. For UFV, the real folly would be accepting the terms of 
this debate. There is no inherent dichotomy between a liberal and applied education. First, the studia 
humanitatis (humanistic studies) — the foundation of our modern liberal arts curriculum — were 
developed in early quattrocento Florence to educate citizens who would meet the economic and 
                                                           
2 http://www2.news.gov.bc.ca/news_releases_2013-2017/2014JTST0028-000545.htm. 
3 Martin Hicks, “The Alchemist’s Dream,” http://www.heqco.ca/en-CA/blog/archive/2014/03/27/martin-hicks-the-
alchemist%E2%80%99s-dream.aspx. 
 

http://www2.news.gov.bc.ca/news_releases_2013-2017/2014JTST0028-000545.htm
http://www.heqco.ca/en-CA/blog/archive/2014/03/27/martin-hicks-the-alchemist%E2%80%99s-dream.aspx
http://www.heqco.ca/en-CA/blog/archive/2014/03/27/martin-hicks-the-alchemist%E2%80%99s-dream.aspx
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political needs of the Florentine elites. These rulers, bankers, and wealthy merchants needed citizens 
who were good speakers and writers, which is what the studia humanitatis were designed to produce. 

Second, surveys of employers suggest that a liberal education is still economically relevant as among the 
skills employers most seek are the ones such an education provides. More on this later.  

Third, not only can post-secondary institutions integrate liberal education abilities and skills into an 
applied education, they can and should integrate applied skills into a liberal education. The well-rounded 
citizens such an education was meant to produce in previous centuries were members of a privileged, 
propertied elite. Today’s students are becoming citizens in modern mass democracies and they have 
very real economic concerns. 

One reason why liberal educators have resisted this integration and remained on the defensive in this 
debate is that their defense of liberal education’s goal of forming well-rounded citizens is based on a 
limited definition of citizenship. The civic humanist tradition that inspired the creators of a liberal arts 
education defined citizenship in non-, even anti-economic terms. A citizen was someone who put the 
interests of the community, the universal good, before particular goods. Because commerce encouraged 
individuals to put their private self-interest ahead of the public good and to prefer private goods to the 
good of the whole community, it was seen as the greatest threat to the autonomous citizen and the civic 
virtue or integrity of the polity. One could not be a political animal, a citizen, and an economic animal at 
the same time.  

This tradition has bequeathed us a limited definition of citizenship, one suited to a world where few 
attended university and those who did had no need to work. It is not suited to a mass democracy and 
the world of our students. Today’s students are to a great extent economic creatures. Most are also 
employees or in business, and all, by necessity, are consumers. They are also future employees, 
entrepreneurs, and professionals. Pretending that education for citizenship is incompatible with 
education for work and assigning the latter function to community colleges and specialized institutions 
can only create an alienating educational experience for students who cannot recognize themselves in 
the university’s vision and mission statements and its daily practice. It also devalues — or, worse, 
renders invisible — the practical learning and experiential knowledge that working students have 
gained, instead of integrating it into the critical and scholarly learning they acquire in the university. 

Universities should recognize that if evidence shows that the best employees and entrepreneurs are 
those equipped with the citizenship abilities and values of a liberal education, then the economy needs 
citizens. They must also recognize what their students — who pay a great deal for their education — 
already know: that citizens need the economy. 

The Chilliwack Community Plan 
Earlier this spring, the City of Chilliwack made public its Draft Official Community Plan, 2014-2040 
(http://www.chilliwack.com/ocp).  

There are lots of references to UFV in this plan and to activities directly relevant to our programming, 
especially in health, geography, and agriculture. In order to achieve Goal 2—Strengthen Agriculture, the 

http://www.chilliwack.com/main/page.cfm?id=2384
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Plan states that the City needs to “provide assistance, where needed, to the UFV in its development of 
the BC School of Agriculture as a national agriculture research and innovation centre” (29). There are 
also relevant references to design, arts and craft stores, cultural activities, and developing/marketing 
Yarrow and Rosedale as “historic places.” More to the point, the plan identifies the development of 
“service activities” that stem not from the “primary/resource based and secondary/manufacturing 
sectors,” but from “information technology and advanced education” as vital to Chilliwack’s future:  

They literally create a new economy, the Knowledge Economy. While the traditional “basic” 
industries remain important to our local economy, the service sector has to be supported with a 
robust strategy, given their lion’s share of the job market. The future importance of the service 
sector cannot be overstated if Chilliwack’s economy is to follow the lead of Metro Vancouver, 
whose service sector accounts for 86% of its total employment.4  

In stating that advanced education is crucial to creating this new knowledge economy in Chilliwack, the 
City is taking seriously Goal 2 of our Strategic Directions Statement: “UFV will be a leader of the social, 
cultural, economic, and environmentally responsible development of the Fraser Valley.” So, in addition 
to providing the welders, pipefitters, and heavy equipment operators for the LNG industry and new 
pipeline construction, which Re-Engineering Education calls upon us to do, we need to educate the 
“knowledge workers” to meet the needs of local municipalities. 

Creativity: The Fourth Factor of Production 

Economists traditionally identify three factors of production: land, labour, and capital. Many now 
identify a fourth: entrepreneurship. Todd Hirsh, an Alberta economist, prefers to call this last factor 
“creativity.”5 More famously, Richard Florida sees creativity as the defining element of the world’s most 
dynamic economies. The U. K. government considered it so central to the economic future of Britain 
that they commissioned a study of it in 2005, The Cox Review of Creativity in Business.  

Creativity is defined in this report as the production of new ideas that are fit for a particular 
business purpose. This sees creativity as the first stage in innovation. Creativity has a role in 
enhancing all aspects of business performance – from the design of new products and services 
to their production, marketing and distribution. It is not unusual to link creativity to certain 
industries such as film, music or design. But the challenge, as noted by the Chancellor, is  

‘not just to encourage creative industries, our priority is to encourage all industries to be 
creative.’6  

A few years later, a similar report was published in Canada, Creativity Unleashed: Taking innovation out 
of the laboratory and into the labour force (2011-2012 Action Canada Task Force Report). It states: 

 
                                                           
4 Official Community Plan Update 2040 
http://www.chilliwack.ca/main/attachments/Files/2341/OCP%202040%20Backgrounder.pdf), 14. 
5 In an address to the Conference on Creating the Future Today, Sheridan College, Toronto, May 1-2, 2014.  
6 http://www.dti.gov.uk/files/file13654.pdf, iv. 

http://www.chilliwack.ca/main/attachments/Files/2341/OCP%202040%20Backgrounder.pdf
http://www.dti.gov.uk/files/file13654.pdf
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If the currency of the creative economy is innovation, it is minted by the creativity of the human 
mind. In the new anatomy of the world economy, our greatest asset is our people. Policies and 
programs that seek to boost innovation and, thereby, productivity, should consider addressing a 
new consideration: enhancing creativity in Canada’s labour force. . . . 

. . . The global economy is undergoing a profound shift into what the UN calls the “creative 
economy,” one that has distinguished itself as the world’s fastest growing economy for the past 
decade. The returns on creativity are high. Creative industries are estimated to account for more 
than 7% of the world’s GDP. In Canada, the cultural sector was worth $84.6 billion in 2007, or 
7.4% of Canada’s total real GDP – more than the insurance industry ($20.8 billion), the hotel and 
restaurant industry ($28 billion), or the agriculture, forestry, hunting and fishing industries 
($26.4 billion) combined.7  

Economists closely connect creativity to the principle of design, a stage in economic production and 
consumption that Hirsch believes Canada needs to focus on more. The Cox Report defines design as 
"what links creativity and innovation, it shapes ideas to become practical and attractive propositions for 
users or customers." It argues that design can be one of business’ most “competitive tools.” Design can 
reduce production costs, make production more efficient, and make products more attractive, reliable, 
and easier to use. 

Many would argue that creativity and design, along with digital literacy, have become vital ingredients 
of both dynamic communities and business success. Ken Robinson, internationally known as an expert 
on creativity, innovation, and education, defines creativity as “the process of having original ideas that 
have value” and believes it “is essential to the success and fulfilment of young people, to the vitality of 
our communities and to the long-term health of the economy.”8  

If creativity, innovation, and design are skills, and skills or abilities that employers increasingly identify as 
most needed, they are not ones that easily translate into labour market data. But UFV’s commitment to 
being “a leader of the social, cultural, economic, and environmentally responsible development of the 
Fraser Valley” requires us to build them into our programming and curricula.9 Doing so can help us 
retain and attract the creative, ambitious, and entrepreneurial individuals and industries that can build 
the creative economy in the Fraser Valley.  

The Five Factors of Liberal Education 
Given the ongoing conversation about the fate of a liberal education, a fate, some believe, made more 
perilous by Re-engineering Education, it may be useful to remind ourselves of the central elements in 
the founding curriculum, the liberal arts educational program created in fifteenth-century Italy and a 
defining characteristic of the Renaissance. 

                                                           
7 http://creatingthefuture.ca/wp-content/uploads/2014/03/canadian-creativity-report-en-web.pdf, 2, 4. 
8 Ken Robinson, The Guardian, 17 May 2013. 
9 This includes our commitment to integrate research into the undergraduate experience. Hirsch argues that undergraduate 
researchers become “drivers of innovation” when they enter the workforce. Creating the Future Today, Sheridan College, 
Toronto, May 1-2, 2014.  

http://creatingthefuture.ca/wp-content/uploads/2014/03/canadian-creativity-report-en-web.pdf
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According to Renaissance humanists, a liberal arts education is, first, an education for liberty or 
freedom, hence the name: “liberal.” It is an education meant for free people and it is an education that 
frees you by freeing your mind from the shackles of ignorance, prejudice, and slavish, unquestioning 
obedience to authority and custom. 

Second, it is an education for citizenship: It is meant to equip students with the ability to be active, 
public-minded, ethical citizens, able to recognize the right path to take in any situation and possessing 
the eloquence to persuade their fellow citizens to follow them. 

Third, it is an education for breadth: it is a broad and not a narrow, specialized education; thus, it allows 
students to see how all things in the world are interconnected and can only be understood in relation to 
these connections. 

Fourth, it is an education for change: it should enable students to make sense of change, particularly the 
changing world of politics and social relationships. In the process, students learn how to change both 
themselves and the world. 

Fifth, it educates us to become complete human beings: the liberal arts are called the “humanities” 
because they perfect our humanity; they enable us to realize our potential as well-rounded human 
beings; this includes developing empathy—the ability to recognize the humanity of others. 

The Skills Needed for Employment Success 
Surveys of employers need to be taken with a grain of salt as what they say in surveys and what they 
actually look for when they hire may not be identical. Nevertheless, it is worth noting some conclusions 
from several surveys, as well as conclusions drawn by various analyses of the surveys. These include Job 
Outlook 2014, a survey of employer members of the National Association of Colleges and Employers in 
the United States; It Takes More than a Major: Employer Priorities for College Learning and Student 
Success, An Online Survey Among Employers Conducted On Behalf Of: The Association Of American 
Colleges And Universities By Hart Research Associates, published in April 2013; findings of the Higher 
Education Quality Council of Ontario (HEQCO); and the Director of the UFV Career Centre’s summary of 
the results of our last two Employer Roundtables and the Career Centre’s collective experience.  

It Takes More than a Major concludes that “employers endorse a blended model of liberal and applied 
learning,” one that integrates specific knowledge and skills with a broader range of knowledge and skills. 
Nearly all those surveyed (93%) agree, “a candidate’s demonstrated capacity to think critically, 
communicate clearly, and solve complex problems is more important than their undergraduate major.” 
“More than nine in ten of those surveyed say it is important that those they hire demonstrate ethical 
judgment and integrity; intercultural skills; and the capacity for continued new learning.” Furthermore, 

across many areas tested, employers strongly endorse educational practices that involve 
students in active, effortful work—practices including collaborative problem-solving, 
internships, research [especially collaborative research], senior projects, and community 
engagements. Employers consistently rank outcomes and practices that involve application of 
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skills over acquisition of discrete bodies of knowledge. They also strongly endorse practices 
[particularly learning outcomes and electronic portfolios] that require students to demonstrate 
both acquisition of knowledge and its application.10  

Job Outlook 2014 stresses the importance of communication skills (verbal and, especially, written), 
leadership, analytical/quantitative skills, teamwork, work experience, including experience gained 
through an internship or co-op, problem-solving and critical-thinking skills; the Report says employers 
place much less emphasis on technical skills.11 

According to the UFV Career Centre, “the field of study (B.A., B.B.A., etc.) has little influence on their [an 
employer’s] hiring decision.” They are looking for  

• Transferable life skills: Reliability, persistence, resilience, time management, good manners, 
initiative, attitude, and understanding your place in the organizational hierarchy. (For many jobs 
transferable life skills trump technical ability and disciplinary knowledge.) And 

• Transferable cognitive skills: Communication, literacy, numeracy, and problem solving. 

These findings accord with those of HEQCO: 

Discipline-specific skills that dovetail with employer needs are important, but are not bullet 
proof over the long term. Equally and often more necessary are basic and higher order cognitive 
skills (numeracy, literacy, problem solving, critical thinking, communication), transferable life 
skills (confidence, persistence, resilience, time management), and even disciplinary breadth. 
These skills will never be obsolete and will never be mismatched. Moreover, they equip 
graduates to learn and relearn disciplinary or job-specific skills and knowledge, over decades, 
over career changes, as the economy evolves, as new technologies bury old ones. This is future 
proofing.12 

Transferable life skills “are the learning outcomes that employers often identify as the most deficient in 
postsecondary graduates. Research shows that these skills may be most predictive of employment 
success.”13 

To summarize, employers appear to want employees who have graduated from universities that 
integrate applied and liberal learning, stress cross-disciplinary breadth over specialization, provide 
students with collaborative and community-engaged learning and research opportunities, and enable 
them to develop transferable life skills like reliability and resilience. Above all, perhaps, they want 
employees who have learned how to learn and re-learn, who can adapt to the constant change that 
characterizes the 21st-century working experience. 

                                                           
10 http://www.aacu.org/leap/documents/2013_EmployerSurvey.pdf, 1, 2.  
11 http://www.cmc.iit.edu/resources/nace%20job-outlook-2014.pdf, 30-33.  
12 Hicks, “Alchemist’s Dream.” 
13 Harvey P. Weingarten, “Managing for Quality: Classifying Learning Outcomes,” http://www.heqco.ca/en-
CA/blog/archive/2014/02/13/harvey-p-weingarten-managing-for-quality-classifying-learning-outcomes.aspx.  

http://www.aacu.org/leap/documents/2013_EmployerSurvey.pdf
http://www.cmc.iit.edu/resources/nace%20job-outlook-2014.pdf
http://www.heqco.ca/en-CA/blog/archive/2014/02/13/harvey-p-weingarten-managing-for-quality-classifying-learning-outcomes.aspx
http://www.heqco.ca/en-CA/blog/archive/2014/02/13/harvey-p-weingarten-managing-for-quality-classifying-learning-outcomes.aspx


9 
 

This is the central point of Todd Hirsch’s commentary on Re-engineering Education: 

. . . workers trained for very specific jobs can do extremely well in the short run. But if they have 
no built-in flexibility to transition to new careers, their long term prospects can be worrying. 

This isn’t a criticism of B.C.’s program, but rather a caution about how and why we train our 
young people. Giving them a specific skill and sending them on their way is no longer sufficient. 
What postsecondary education needs to do – be it through a liberal arts degree or a polytechnic 
certification program – is prepare the students not for a job, but for a lifetime of morphing 
careers. . . . 

. . . There’s a danger that arts, pure sciences and humanities are cast aside in the single-minded 
pursuit of skilled trades. The reality is all are needed to develop the flexible, adaptable worker of 
the future. Without them, workers will find themselves with a single skill but no ability to adapt 
to changing economic landscapes. 

The “all are needed” emphasis supports one of our continuing priorities: curricular reform and 
streamlining of prerequisites and requirements to integrate Trades and Technical education with liberal 
and professional skills education, thus enabling liberal and professional education students to acquire 
trades and technology skills and trades students to acquire the liberal skills and adaptability employers 
say they need. 

Strategic Enrolment Management 
The editors of “Canada’s First Book on Strategic Enrolment Management” begin their book with a stark 
warning: 

The Canadian higher education landscape is in the midst of significant change. We contend that 
most institutions will emerge from these tumultuous times definitively different. Whether or not 
they evolve as stronger entities depends largely on how strategic they are within the context of 
enrolment and reputational management. How effectively they use scarce institutional 
resources to enhance quality, maintain or increase enrolments, and improve their competitive 
position in the postsecondary market will determine their viability and relevance to those they 
serve.  

. . . The days of learning through “trial and error” are over. In this PSE environment, 
organizational missteps or negligence will have profound consequences, and the recovery time 
will be much longer and more painful than ever before. Today’s educational consumers are 
unforgiving.14  

                                                           
14 Jim Black, ed., Strategic Enrolment Intelligence: Canada’s First Book on Strategic Enrolment Management (London and 
Toronto: Academica, 2010), 14. http://www.semworks.net/consulting/Strategic-Enrolment-Intelligence.pdf.  

http://www.semworks.net/consulting/Strategic-Enrolment-Intelligence.pdf
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We take this warning seriously. Hence, following a June 2013 directive from the Board of Governors to 
the President and Vice-Chancellor to develop a five-year strategic enrolment plan (SEM), the academic 
and student affairs divisions have together been working on a plan for several months.  

At its core, enrolment management is about an integrated, data-driven approach to initiating 
and cultivating relationships with students throughout their life cycle with an institution. 
Fundamentally, enrolment management embraces both the strategic and tactical, leverages 
data for decision-making, works across organizational boundaries to engage the entire campus 
community, and focuses on the needs of students as learners and customers.15  

SEM is a deliberate effort to maximize student success. This can be accomplished if all parts of the 
institution work together in a coordinated fashion. Presentations at the Academic Planning and Priorities 
Committee and Senate have emphasized that, ultimately, the Faculties responsible for programming 
need to own and drive this process. Once enrolment goals and targets are agreed upon, it is they who 
will have the bulk of the responsibility for implementing the strategies and tactics accomplish them. 

Our SEM Plan is still at a draft stage. It is grounded in our Strategic and Education Plans. 

As the May 6 Memo to APPC states: 

The core of the SEM Plan are the Strategic Enrolment Goals, in the nine areas of domestic 
enrolment; access pathways; graduate student enrolment; Aboriginal student enrolment; 
international student enrolment; transfer student enrolment; retention and graduation; work-
integrated, experiential and co-curricular learning; and areas of program focus.  

As an evidence-based plan, the development of these enrolment goals was informed by the data 
provided in the Environmental Scan. The SEM Plan also considers current governmental priorities in 
the context of UFV’s role as a primarily undergraduate, teaching focused university that is mandated 
to serve the post-secondary educational needs of the Fraser Valley. Ultimately, the SEM Plan 
provides UFV with a clearly articulated set of goals for the number and types of students needed to 
fulfill our institutional mission and promote students’ success by improving access, transition, 
persistence and graduation.  

One major goal is to replace the Program Paths and the University Foundation Program with the 
Qualifying Studies Program which sets up access pathways for students not admitted to a program. The 
Qualifying Studies Program will have admission and continuance requirements and a fixed length of 
study; mandatory advising; and designated courses to prepare students for success. 

Recognizing that we are currently in the fourth year of no increase in provincial government funding for 
new student spaces and the second year of a three-year reduction in block grant funding, and that there 
is no indication of any increase in such funding, the Plan assumes that total domestic FTE enrolments 
will remain constant for the period 2014-19. 

                                                           
15 Ibid., 5-6. 
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Consistent with the principles of SEM, the plan identifies three broad areas for program development: 

• Health and Wellness; 
• Agriculture and the Environment; and 
• Digital Media Technologies. 

The pivotal importance of the last two areas was already highlighted in the Education Plan, 2011-2015, 
with a section of the Plan devoted to each. The first area, Health and Wellness, was identified as a 
priority when we reorganized our academic structure and created a Faculty of Health Sciences in 2011. 

In identifying these as areas for program development, the following were taken into consideration: 

• an environmental scan, including demographic trends in the Fraser Valley, current student 
numbers, and potential projections of FTEs; 

• relationship to UFV’s Strategic Directions, Education Plan, and Research Plan; 
• relationship to societal needs and challenges; this included specific needs of the Fraser Valley as 

well as a review of provincial objectives, including the BC Jobs Plan; 
• programs already in development or recently approved for delivery; 
• capacity to develop programming in the area; 
• breadth in the area: opportunities for inter-, multi- and transdisciplinary approaches that could 

engage all Faculties. 

While there are internal and regional reasons to move in these directions, they have a much broader 
relevance. What is the future? The future is digital. The future is health-care. And the future is food 
security. All three areas are inherently cross-disciplinary and cross Faculty lines, and many departments 
should contribute to the development of programming in each of them. All three raise vitally important 
public policy issues, hence, a policy studies approach is relevant to each, as is an economic, scientific, 
social scientific, or humanities approach. 

Identifying Agriculture and the Environment as a potential growth area is a logical result of our 
geographical location in the heart of the richest, most productive farmland in North America and, 
according to our Canada Research Chair in Food Security and the Environment, second in the world after 
the Nile Delta. The Provincial Government has set an ambitious BC Agrifoods Strategy target of reaching 
total annual agrifood revenue of $14 billion by 2017. And, of course, the Province mandated and helped 
fund the establishment of a Centre of Excellence in Agriculture at our CEP campus. But there is a global 
significance to this area. Like the imperialism of the moment, the wars of the future will be fought over 
food security and/or water, and nearly three-quarters of the world’s water is used in irrigation and 
agriculture. 

The most pressing and expensive public policy issue is health care (and health care issues are particularly 
important to three growing populations in the Fraser Valley: Aboriginals, immigrants, and seniors). It will 
only get worse as the baby boom generation, the largest generation in history, gets older and sicker. 
More money for health care means less money for post-secondary education. If we develop programs in 
the area of health and wellness it not only educates people to become healthier and less of a burden on 
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the health care system, it saves government money, money which, arguably, could be directed to post-
secondary education. One could go so far as to say the future of the Welfare State depends on health 
and wellness education. 

Surely one does not need to make a case that the future is digital. The future is in our classrooms. Our 
students have grown up digital and our prospective students—as far into the future as our eyes can 
see—will grow up digital. Getting a job without possessing digital skills is becoming impossible. This 
includes the agriculture and health care sectors, which, like everything else, have become digital.  

The digital future reaches into our classrooms and teaching in other ways. As the Education Plan, 2011-
15 states, “the implications of digitization, educational technology, and new media for how we teach, 
design, and deliver courses are . . . dramatic.” It follows that the number one priority in our Capital Plan 
is a Digital Hub. Our hope is that it will be both a pedagogical and industrial innovation centre that will 
facilitate interactive 21st century teaching and learning and the growth of creative industries in the 
Fraser Valley while providing students from all areas of the university with cutting-edge digital 
experience and employable skills.  

Pathways and Learning Outcomes: Towards the End of Boundaries 
The days of compartmentalized or siloed learning are numbered. The most progressive educational 
voices are calling for an intentional, cumulative, and coherent learning continuum that crosses 
boundaries from elementary to secondary to post –secondary (K-16) and beyond; from physical 
classrooms to the virtual realm; from on-campus to off-campus and back again; from schools, colleges, 
and universities to the world of work; from the workplace to the classroom; from curricular to co-
curricular; from the academy to the community; from the local to the global. The American Association 
of Colleges and Universities calls such designed learning continuums “purposeful pathways.”16 

Leading the development of such purposeful pathways in the Fraser Valley is a worthy aspirational goal 
for UFV. We can begin by maximizing student mobility between courses, programs, and Faculties within 
the institution. As the Deans’ Education Plan Updates make clear, such work has already started. This 
will improve access and completion rates and times. The SEM Plan goals, especially the one on “work-
integrated, experiential and co-curricular learning,” also point us in this direction. So do our 
conversations with Fraser Valley school districts, our plans for aligning their learning outcomes with our 
learning outcomes, and next fall’s Forum on Learning Outcomes and Assessment, a collaborative 
opportunity to share ideas and best practices among local school districts, UFV, and the BC educational 
ministries. So does our work developing processes that ensure the alignment of course, program, co-
curricular, and institutional learning outcomes. And so do our efforts to improve time-to-graduation and 
graduation rates (for example, reducing scheduling conflicts and streamlining requirements and 
prerequisites). The last Update already directed Schools and Departments to identify the learning 
outcomes high school graduates would need to enter their programs. Finally, the MOU we signed in 

                                                           
16 Andrea Leskes and Ross Miller, Purposeful Pathways: Helping Students Achieve Key Learning Outcomes 
(Washington: AAC&U, 2006), 4. 
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April with all BCAIU institutions on Flexible Learner Pathways signals the shared commitment of BC’s 
new universities and institutes to enable students across multiple institutions “to pursue and achieve 
their educational goals more easily and efficiently.”  

A recently released Special Report from the British Columbia Council on Admissions and Transfer 
emphasizes the global significance of this work. Responding to “global trends” towards:  

• “enabling cross-jurisdictional student mobility;”  
• “writ[ing] all higher education programs in terms of learning outcomes” . . .;  
• “the decline in traditional domestic student numbers; and  
• the push to widen the labour market by retraining older workers and providing access to post-

secondary education for non-traditional students,”  

Learning Outcomes and Credit Transfer: Examples, Issues, and Possibilities (February 2014), examines 
“models of transfer that incorporate learning outcomes in credit transfer decision making” (1).17 Over 70 
countries have moved in this direction because learning outcomes provide a reference point for the 
“sequencing of learning” (3) and “a means of providing a common basis for describing courses and 
credentials across boundaries” (17). Given the global interconnectedness of tertiary education, the 
boundaries include international ones. “When confronted with millions of students, hundreds of 
thousands of courses, thousands of universities and with the demands of millions of employers,” (4-5) a 
traditional transfer system based on credits earned and institutional reputation is simply inadequate to 
the task. So is a system of measuring learning based on “instructor’s intention.” Hence the shift to one 
based on learning outcomes: “the knowledge, skills, and abilities students can demonstrate” (2).  

Re-engineering Education and the Faculty Updates 
The Faculty Updates that follow, although limited to providing only a sample of our initiatives, 
demonstrate the continuing progress we make on achieving our fourteen strategic priorities. They also 
indicate multiple ways in which our Schools, Departments, and support units are acting in ways that 
further the goals of Re-engineering Education.  

Here are just some of the ways our faculty are maximizing use of our limited resources to serve our 
students and communities: they are establishing (RBC-funded) peer mentoring and peer tutor programs; 
increasing our international study tours; expanding outreach to and partnerships with the school 
districts, including using UFV students as tutors and mentors in secondary schools; hosting conferences; 
partnering with hospitals, police departments, and Chambers of Commerce; holding regular research 
forums for faculty and students; negotiating block transfer agreements with other post-secondary 
institutions in BC and articulation and transfer pathways with overseas’ universities; expanding 
practicum and internship opportunities for students, both locally and internationally; researching an 

                                                           
17 http://www.bccat.ca/pubs/Learning_Outcomes_and_Credit_Transfer_Feb2014.pdf. The Report calls this one of “three broad 
categories for the application of learning outcomes.” The other two are “for quality assurance and program and institution 
improvement; [and] for improvement in teaching and learning.” 
 

http://www.bccat.ca/pubs/Learning_Outcomes_and_Credit_Transfer_Feb2014.pdf
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array of health and wellness topics and delivering health education using simulation; organizing a team 
of researchers that includes faculty, staff, and students, to restore native amphibians to our UFV ponds 
and eradicate invasive bullfrogs; and hosting public speakers’ series. 

Specific examples of how we are serving the skills agenda of Re-engineering Education include an effort 
to build relationships with the school districts by hosting a major event that integrates the regional Skills 
competition and an open house. About 1,300 students attended this year’s event. We also expanded 
our capacity in our Welding, Heavy Duty Mechanics, Culinary, Electrical Foundations, and Agriculture 
programs. We also “continue to meet or exceed all Industry Training Authority targets (student 
numbers, utilization and financial).” 

We continue to take a leadership role in realizing the government’s commitment to expand access to 
post-secondary education for Aboriginal students and communities. Through collaboration among 
Faculties, we offered the Residential Building Maintenance Worker program and Stó:lō Studies in the 
community. The Faculty of Applied and Technical Studies is developing survey programs to promote 
access to Trades programs for Aboriginal learners, women, and people with disabilities.  

Our Aboriginal Access Services personnel are involved in community career fairs and information 
sessions at local high schools and they host campus tours for Aboriginal students. Furthermore, “the 
Director helps grade twelve graduates apply to UFV and complete program applications.”  

Our pioneering and successful (a 100% retention rate) collaboration with the Nicola Valley Institute of 
Technology to enable its Chemical Addictions Diploma graduates to ladder into the UFV Bachelor of 
General Studies and obtain a university degree will serve a second cohort in 2015. 

The integration of applied and liberal education is the central goal of the full Education and Strategic 
Plan of the Faculty of Applied and Technical Studies. We will further our efforts to integrate disciplines, 
Faculties, and the different forms of learning needed for the classroom, the workplace, and society—
particularly integrative and applied learning—when  

a team of Arts faculty along with the Director of Teaching and Learning and the Program 
Development Coordinator will attend the American Association of Colleges and Universities 
Institute on Integrative Learning in July in California to develop models for an integrative first 
year learning experience in Arts. The models may serve as templates for other UFV degree 
programs.  

Acceptance to this Institute came after a competitive process.18 

                                                           
18 “The Institute on Integrative Learning and the Departments is designed for teams of faculty and administrators who are 
working to articulate and link departmental, general education, and institutional-level learning goals; encourage innovative 
teaching, learning, and assessment practices among their colleagues; and align institutional structures to reward and sustain 
learning success. The Institute aims to help these teams acquire the tools needed to implement change that deepens students’ 
integrative capacities over time—including their ability to connect disciplinary knowledge and inquiry to responsible choices 
and actions.” http://www.aacu.org/summerinstitutes/ild/index.cfm.  

http://www.aacu.org/summerinstitutes/ild/index.cfm
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The Faculty Updates outline planned new programs. New program development and prioritization 
processes require all proposals to demonstrate labour market demand. Our Academic Planning and 
Priorities Standing Committee of Senate approved an evaluative grid for the evaluation and 
prioritization of new programs in December 2012. It includes the requirement that proposals articulate 
learning outcomes that align with our Institutional Learning Outcomes and has criteria on labour market 
demand. 

Re-engineering Education and Our Institutional Learning Outcomes 
Our Institutional Learning Outcomes are our promise to our communities and students that graduates 
will be able to demonstrate nine abilities. We can fulfill that promise if we continue in the directions we 
have been moving; if we integrate many forms of learning, including liberal and applied; and if we adapt 
to our changing contexts, including Re-engineering Education. As we begin a collective discussion of that 
document, we will need to identify the strategic choices, modifications, initiatives, and programming 
necessary for us to help British Columbia achieve its objectives and for the Province, through targeted 
funding and other forms of support, to enable UFV to achieve ours. 
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