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CALENDAR DESCRIPTION:

This course examines the benefits of implementing successful teacher leadership mentoring programs in
schools and school districts. Through an examination of the research and theory of mentorship and
induction models, this course enriches teacher leadership skills, effective instructional strategies, and the
development of reflective practitioners within a collaborative culture through mentorship. Participants are
exposed to coaching styles and learn the differences between developmental mentoring and supervision. As
well, they learn to understand specific challenges faced by new teachers as they enter the educational
profession. Practical strategies and skills that develop teacher competencies and a learning-focused
relationship between the mentor and protégé will be explored.

PREREQUISITES: Admission to the Graduate Certificate in Teacher Leadership and Mentorship program.
COREQUISITES:

TOTAL HOURS PER TERM: 45 MAXIMUM ENROLLMENT: 20
* STRUCTURE OF HOURS EXPECTED FREQUENCY OF COURSE OFFERINGS:
Lectures: 25 Once per year based on demand.

Seminar: 20

Laboratory:

Field Experience:
Student Directed Learning:
Other (Specify):

AUTHORIZATION SIGNATURES:
Course Designer(s): GPC Chair:
Paul Orlowski
Dean: GSC Chair:
Rosetta Khalideen Yvon Dandurand
GSC Approval in Principle Date: GSC Final Approval Date: November 26, 2009
COURSE IMPLEMENTATION DATE: September 2010

COURSE REVISED IMPLEMENTATION DATE:
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COURSE OBJECTIVE - The overall purpose / rationale for this course is:

This course instructs teacher leaders on the theoretical underpinnings and practical applications of leading/coaching and
mentoring practice. Utilizing a mentor/protégé or leader/learner model, the role of a leader/mentor are defined and examined
within the context of a school environment. The importance of a learning-focused relationship with a novice teacher is explored.
The principles of effective mentorship including principled communication and collaborative relationship building are emphasized.
This course, in concert with the study of effective communication skills, is designed to result in the development of effective
teacher mentors.

LEARNING OUTCOMES - Upon successful completion of this course, students will be able to:

discuss the theoretical underpinnings of induction and mentoring programs

identify advantages and disadvantages of mentoring programs, explore the critical elements of successful programs
evaluate current induction and mentorship programs within the student’s own district

define the role of a mentor and a protégé in a learning-focused relationship

demonstrate the ability to balance support with challenge, and the facilitation of a protégé's professional vision
differentiate between mentoring and supervision

apply a variety of coaching styles to the mentoring relationship

examine teacher leadership skills in a mentorship role

apply the observation cycle (pre-observation, observation and post-observation feedback)

recognize the obstacles faced by mentors and their protégés, and develop a plan to overcome potential obstacles
Identify and implement practical strategies to support protégés

* METHODS:

Face to face.

* COURSE CONTENT:
[Course content varies by instructor. An example of course content might be:]
Module 1: Setting the Stage for the Teacher-Mentor
Activities and discussions to identify the challenges faced by novice teachers
Generational differences and personal style inventory and protégé profile
Literature review: research on induction and mentoring programs
Critical analysis and evaluation of the current induction and mentorship programs within school districts
Module 2: Identifying Roles and Developing Skills
Examination of the role of a teacher-mentor to identify qualities and responsibilities of a good mentor
Stages of teacher development identified in current literature. Completion of a personal reflection
Examination of three areas of skill development: teaching skills, interpersonal skills and coping skills

Examination of the leadership skills in a mentoring program through readings, class discussions and personal
reflection

Module 3: Practicing the Learner-Focused Relationship

Identification of ways to support protégés in their teaching practice

Identification of ways to challenge protégés in their teaching practice

Identification of ways to facilitate the professional vision of the protégé

Application of newly acquired knowledge in taped and transcribed role-plays and the evaluation of performance
Module 4 (Capstone)

Sharing strategies that foster effective instructional strategies with protégés through class presentations

Observation and feedback to protégé

Research and reflection on challenges in the mentoring process
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* STUDENT EVALUATION:
[An example of student evaluation, including type of assignment and weight, for this course might be:]

20% Literature Review of successful Mentoring Programs

10% Individual Presentation

15% Reflective Journal, Discussions and In-Class Activities
20% Struggle/Support/Challenge - Role play

15% Presentation of a practical strategy to assist new teachers

20% Development of an Effective Mentor’s Platform and Personal Growth Plan

* TEXTBOOKS, REFERENCES, MATERIALS:
[Textbook selection varies by instructor. Please include an example of texts for this course in an appropriate reference format.]
Jonson, Kathleen Feeney (2002). Being an effective mentor: How to help beginning teachers. Thousand Oaks, Ca: Corwin Press.

Lipton, Laura & Wellman, Bruce (2001). Mentoring matters: A practical guide to learning-focused relationships, 2nd edition. Sherman
MiraVia, LLC.

Yendol-Hoppey, Diane & Fichtman Dana, Nancy (2007). The reflective educator's guide to mentoring: Strengthening practice
through knowledge, story and metaphor. Thousand Oaks, Ca: Corwin Press.

* SUPPORT MATERIALS:

Barth, Roland S. (February 2001). Teacher Leader. PHI DELTA KAPPAN, 443 - 449.

Boreen, J., Johson M. et al (2000). Mentoring Beginning Teachers: Guiding, Reflecting, Coaching. Portland, ME: Stenhouse.
Costa, A., Garmston, R. (1999). Cognitive coaching (4th Ed.)> Highlands Ranch, CO: Center for Cognitive Coaching.

Knight, Jim (Winter 2009). Coaching. Journal of Staff Development, 30, 1, 18-22.

Lipton, L. and Wellman, B. (2003). Making mentoring work. Alexandria, VA: ASCD.

O'Mahoney, G. and Matthews, R. (2005). A climate of mentoring. Australia: Hawker Brownlow Education Pty Ltd.

Pitton, D. (2006). Mentoring Novice Teachers: Fostering a dialogue process (2nd Ed.). Thousand Oaks, CA: Corwin Press.
Portner, H. (2008). Mentoring new teachers. Thousand Oaks, CA: Corwin Press.

Rowley, J. (1999). The good mentor: What it takes to be effective. ASCD.

Rutherford, P. (2005). 21* Century mentor's handbook. Alexandria, VA: Just ASK Publications.

Sullivan, C. G. (2004). How to mentor in the midst of change. Alexandria, VA: ASCD.
Wiebke, Kathy, Bardin, J. (Winter 2009). New Teacher Support. Journal of Staff Development, 30, 1, 34-38.

PRIOR LEARNING ASSESSMENT RECOGNITION (PLAR):
Credit can be awarded for this course through PLAR (Please check:) [ YES [X] NO
* If YES specify how:

* These sections are subject to change at the discretion of the department and the content will vary.
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