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CALENDAR DESCRIPTION:

This course will enrich the capacity of teacher leaders to become instructional leaders within a mentoring
role. Drawing on the theories of previous studies, participants will develop their vision of learning in relation
to educational philosophy. Participants will gain knowledge of the Standards for the Education, Competence,
and Professional Conduct of Educators in BC and the BCPVP Leadership Standards applied to the
educational setting of a mentoring relationship. Participants will have an opportunity to reflect on their own
practice around these standards and apply them to a professional framework for teaching, in order to
support, challenge, and facilitate the development of professional vision by the protégé.

PREREQUISITES: Admission to the Graduate Certificate in Teacher Leadership and Mentorship program.
COREQUISITES:

TOTAL HOURS PER TERM: 45 MAXIMUM ENROLLMENT: 20
* STRUCTURE OF HOURS EXPECTED FREQUENCY OF COURSE OFFERINGS:
Lectures: 30 Once per year based on demand

Seminar: 15

Laboratory:

Field Experience:
Student Directed Learning:
Other (Specify):

AUTHORIZATION SIGNATURES:
Course Designer(s): GPC Chair:
Paul Orlowski
Dean: GSC Chair:
Rosetta Khalideen Yvon Dandurand
GSC Approval in Principle Date: GSC Final Approval Date: November 26, 2009
COURSE IMPLEMENTATION DATE: September 2010

COURSE REVISED IMPLEMENTATION DATE:
COURSE TO BE REVIEWED (4 years after approval): November 2013
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COURSE OBJECTIVE - The overall purpose / rationale for this course is:

To provide participants with the skills and knowledge to create a professional vision and educational philosophy in their roles as
teacher leaders in schools. Teacher leaders will become familiar with the competencies required of teachers in British Columbia
and will be able to apply them to their own leadership/mentorship situation. Teachers will develop classroom strategies that
emphasize research and best practices within the field of teacher leadership competency. Teacher leaders will use the Teachers’
Standards to enhance their leadership /mentorship role.

LEARNING OUTCOMES - Upon successful completion of this course, students will be able to:

e describe educational reform in Canada

o identify their educational philosophy which best represents their professional vision as a teacher leader and mentor

e analyze the BC College of Teachers' Standards for the Education, Competencies and Professional Conduct of Educators
in British Columbia

e apply Professional Practice domains as a teacher leader

e demonstrate BCPVPA Leadership standards

e define and discuss the role of a mentor and protégé in a professional relationship

e evaluate levels of competence on the Leadership rubric to identify strengths and weaknesses of school leaders
* METHODS:

Face to face and online.

* COURSE CONTENT:
[Course content varies by instructor. An example of course content might be:]

Module 1: Developing a vision of learning

Educational pedagogy
Constructivism , JS Bruner , Blooms taxonomy , Behaviourism , Jean Piaget ,Multiple intelligences , Educational
leadership , Cognitive development

Module 2: Leadership competencies/standards in relation to the four domains.

Moral Stewardship: Values, Vision, and Mission

Instructional Leadership: Leadership for Learning; Supervision for Learning; Curriculum, Instruction and Assessment
Organizational Capacity: Learning Culture and Climate; Community Building; Systems Thinking and Planning
Relationships: Intrapersonal Skills and competencies

Module 3: Teacher Competencies

Planning and Preparation; understanding and applying knowledge of student growth and development;

Implementing effective practices in the areas of planning, instruction, assessment evaluation and reporting; the
classroom environment ;involvement and support of parents, guardians, families, and communities in the schools
Instruction: valuing and caring for all participants and act in their best interests; professional responsibilities; participants
as role models who act ethically and honestly; participating in career long learning

* STUDENT EVALUATION:

35% Research Paper on the School Leader

20% Presentation Leadership Standards

25% Group Project

10% Reflective journal entries connecting educational purposes, beliefs, values and practices
10% Class Participation

* TEXTBOOKS, REFERENCES, MATERIALS:

[Textbook selection varies by instructor. Please include an example of texts for this course in an appropriate reference format.]
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Danielson, C (2007) Enhancing Professional Practice - A framework for teaching. Association for Supervision & Curriculum
Development.
Jonson, K (2002) Being an effective mentor: How to help beginning teachers. Thousand Oaks, Ca. Corwin Press.

* SUPPORT MATERIALS:

B.C. Teaching standards, produced by the B.C. College of Teachers

Curriculum Guides (Integrated Resource Packages), produced by B.C. Ministry of Education

Burnaford, G., Fischer, J.C., & Hobson, D. (2001). Teachers doing research: The power of action through inquiry. NJ: Lawrence
Erlbaum Associates, Inc.

Cochran-Smith, M., & Lytle, S.L. (1993). Inside/outside: Teacher research and knowledge. New York: Teachers College Press.
Dewey, J. (1916). The democratic conception of education (Chapter 7). In Dewey, J. (1916), Democracy and education. An
introduction to the philosophy of education (1966 ed.). New York: Free Press. http://www.infed.org/archives/e-texts/e-dewey7.htm
Elliot, J. (1991). Action research for educational change. Buckingham: Open University Press.

Encyclopedia of Informal Education: Action research. http://www.infed.org/research/b-actres.htm

Grimmett, P.P., & MacKinnon, A.M. (1992). Craft knowledge and the education of teachers. In G. Grant (Ed.), Review of Research
in Education 18 (pp. 385-456). Washington D.C.: The American Educational Research Association.

Shulman, L.S. (1986). Those who understand: Knowledge growth in teaching. Educational Researcher, 15 (2), 4-14.

Shulman, L.S. (1987). Knowledge and teaching: Foundations of the new reform. Harvard Educational Review, 57 (1), 114-135.
Stenhouse, L. (1983). Authority, education, and emancipation. London: Heinemann.

Zeichner, K.M., & Noffke, S.E. (2001). Practitioner research. In V. Richardson (Ed.), Handbook of Research on Teaching (Fourth
ed., pp. 298-330). Washington, DC: American Educational Research Association.

PRIOR LEARNING ASSESSMENT RECOGNITION (PLAR):
Credit can be awarded for this course through PLAR (Please check:) [ YES [X] NO
* If YES specify how:

* These sections are subject to change at the discretion of the department and the content will vary.
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