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BA Program Committee (BAPC) 
 

DRAFT-Minutes 
 

Friday, March 8, 2013 
 

1 – 2:30 PM Room C1429  
 

 
Present: Susan Fisher (chair), Betty-Joan Traverse, Cherish Forster, Cheryl Dahl, Chris Leach,  
Claire Beaney, Elaine Newman, Wayne Henry 
Recorder: Sarah Brammer 
 
1) ADOPTION OF AGENDA 

MOTION: 
To adopt the BAPC Agenda for March 8, 2013, with the addition of item 3. a) BA Revised Writing 
Requirement.      CARRIED (C. Beaney/ C. Forster) 
 

2) APPROVAL OF MINUTES 
MOTION: 
To approve the minutes for February 8, 2013 as presented CARRIED (C. Forster, W. Henry) 
 

3) FOR DISCUSSION  
a) BA Revised Writing Requirement 
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 BAPC members met to review the proposed revision to the writing requirement in the BA. It was 
proposed that the first-year writing requirement (ENGL 105 or CMNS 155) is removed for students with 
an excellent grade in high school English. This change would benefit UFV as the classes are expensive 
to deliver and would benefit the student by allowing them additional room in their program for other 
courses. 

 The group questioned how the revision would appear in the calendar, how it would be presented to 
incoming students, and whether or not the requirement changes would be reflected in other departments 
and program structures. The group agreed to prioritize the revision as a change in the BA writing 
requirement with the hope that other faculties will be cooperative with the amendment. A proposal for a 
similar change in the writing requirements in other degree programs will be sent to the appropriate 
program committees/or faculties. 

MOTION:  
BAPC recommends support for the proposal to change the writing requirements in the BA. 
                 CARRIED (C. Leach/E. Newman) 

b) Extended Minors in Science in the BA 
 E. Newman presented on the proposed change to allow Arts students to complete Science majors and 

minors within the BA. The proposed change was initiated by the trend in students wishing to combine 
Arts and Science disciplines within the BA – allowing students the flexibility to complete the degree 
across faculties. 

 The group discussed the number of pre-requisites required for science courses; causing students who 
wish to complete a BA with a Major or Minor in Science to take approximately 150 credits rather than 
the standard 120 credits. The group agreed that as long as students are prepared for a longer program 
path, there are a range of benefits to their educational and career goals if they complete a BA in 
Science. 
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MOTION: 
BAPC recommends approval of the proposed change to the Bachelor of Arts Degree which would allow Arts 
students to complete Science majors or minors within the BA. Recommended approval to College of Arts 
Curriculum Committee (CACC) followed by Faculty of Science.  CARRIED (C. Beaney/C. Leach)  

c) BA Requirements 
 BAPC group reviewed the proposed UFV BA Degree Requirements. 
 It was suggested that BAPC assume a monitory role to examine if the proposed courses are right for 

each required section (Sections included: Core Skills and Knowledge; Exploring and Developing Broad 
Knowledge, Developing Specialized Skills and Knowledge: The Major or Extended Minors; Integrating 
Skills and Knowledge, and Applied Experiential Learning). 

 It was confirmed that the capstone seminar would be theme based capstone courses that would work 
for an interdisciplinary model. The group discussed the potential for capstone courses to be 
interdisciplinary and the benefit for students and faculty to work collaboratively. 

 The group agreed that the proposed BA requirements structure requires additional feedback and the 
courses in each area need to be developed further in detail (examining pre-requisites that may be 
problematic). 

MOTION: 
BAPC recommends taking the Revised BA Requirements to College of Arts Curriculum Committee (CACC) 
          CARRIED (W. Henry/ C. Leach) 

4) FOR INFORMATION 
a) Revised list of courses in the BA 
 BAPC reviewed the list of courses included in the BA 

MEETING ADJOURNED: 2:05 p.m. 

 
 



 

 

 

Learning Outcomes for the Bachelor of Arts  (April 30, 2013) 

The BA outcomes proposed in this document translate UFV’s Institutional Learning Outcomes into terms 
specific to the BA and its component disciplines. The outcomes have been distilled from discussion at 
three College of Arts retreats: 

- January 2011 BA Program Review retreat 

- August 2011 Arts Department Heads retreat 

- August 2012 BA Task Force retreat 

Subsequently discussed by the BA Task Force and the BA Program Committee, these outcomes represent 
a condensed version of many conversations. They are not complete or exhaustive; some suggestions have 
not been incorporated as fully as their proponents might have wished, and some proposed outcomes may 
not be realistic. Nonetheless, we hope the outcomes as expressed below represent the aims of the BA well 
enough that we can begin to assess what our BA is giving students and how we might reframe and 
strengthen it.  

Overall, the aim of the BA is to prepare students to earn a living, to contribute to their communities, to be 
tolerant, to be open to new ideas and possibilities, and to care about protecting our world and all its 
inhabitants. In accordance with the time-honoured values of the liberal arts, we hope that the experience 
of the UFV BA will make students more interested in their world and more able to contribute to it. 
Another way of expressing the purpose of the BA is that our graduates will become knowledgeable, 
analytical, communicative, empathetic, creative, and transformative. But these are broad intentions that 
have to rest ultimately on specific learning outcomes. Following the model of the UFV ILOs, we have 
stated the outcomes in plain language and then appended more precise descriptions.  

Upon completion of a BA degree, students will be able to: 

Demonstrate information competency 

‐ Identify, categorize, and cite various types of  information resources  
‐ Use resources ethically 
‐ Incorporate information from a range of sources into their own projects (e.g., essays, 

presentations, performances) 
‐ Evaluate various types of information resources 
‐ Access resources with appropriate delimiting terms and syntax 

Analyze critically and imaginatively 

‐ Assemble evidence, describe its significance, and use it to analyze problems  
- Use appropriate standards of evidence to assess arguments 
- Use quantitative methods to investigate issues, solve problems, and present information 
- Apply a systematic model of critical thinking to diverse situations and issues 
- Evaluate and interpret texts and other works of the imagination 



 

 

- Use a creative practice such as writing, drawing, dance, photography, design,or performance 
to explore an idea and present conclusions 
 

Use knowledge and skills proficiently 

With respect to at least one discipline: 

‐ Identify the main purpose of the discipline  
‐ Describe its key issues, concepts, assumptions, problems, and questions 
‐ Describe the types of inferences or judgments made in the discipline  
‐ Identify some important implications of studying the discipline 
‐ Describe the points of view fostered within the discipline 
‐ Use appropriately the central methods of the discipline 

 

Initiate inquiries and develop solutions to problems 

‐ Choose from a repertoire of problem-solving techniques to approach diverse situations and 
issues  

‐ Frame a complex problem from the perspectives and literature of at least two academic fields, 
and propose a “best approach” to the problem 

‐ Use creative methods to conceive of alternate futures and/or solutions for problems, whether 
personal or social 

Communicate effectively 

- Describe strategies writers use in different contexts 
- Read, analyze, and synthesize complex texts 
- Use flexible strategies for revising, editing, and proofreading writing 
- Produce substantially error-free writing in such forms as essays, reports, and reviews 
- Make sustained, coherent arguments for both general and specialist audiences 
- Deliver a sustained, coherent oral presentation, using technology where appropriate 
- Create a research poster  or website 

 

Pursue self-motivated and self-reflective learning 

- Undertake a project (e.g., paper or project for a capstone course) exploring a self-generated 
question and conducting independent research 

- Prepare a portfolio demonstrating how the courses taken in the BA have contributed to the 
student’s personal, academic, and professional development  
 
 

Engage in collaborative leadership 

‐ Work with others on a graded project 



 

 

‐ Collaborate with others on a problem or project that requires integration of individual 
contributions 

‐ Assume responsibility for distinct task(s) in a sustained project  

Engage in respectful and professional practices 

‐ Acknowledge the contributions of others to their own thinking and writing 
‐ Identify situations where acknowledgement and citation are necessary 
‐ Demonstrate ability to listen respectfully to others 
‐ Demonstrate ability to participate constructively in discussion 

Contribute regionally and globally 

‐ Identify salient features--historic, economic, social, and cultural—of the Fraser Valley 
‐ Describe how knowledge from different cultural perspectives affects interpretation of 

significant problems in politics, society, the arts, global relations 
‐ Take an active role in a community context (work, service, co-curricular activities, etc.) and 

examine the civic issues encountered and the insights gained from the community experience 

 



 

 

The UFV BA Degree Requirements (april 12/13) 

The requirements proposed in this document create a framework for integrative, cumulative learning:  

- The 16 required core credits introduce foundational skills and knowledge that will be reinforced and 
developed throughout a student’s program.  

- The 15 credits of breadth give students the opportunity to explore different disciplines and begin the 
process of becoming adaptable, integrative thinkers.  

- The major enables students to develop deeper knowledge and skill in a particular field. 

- The applied learning requirement gives students the opportunity to see how their skills can be applied in 
professional settings.  

- The final capstone requires students to demonstrate that they can use the breadth, depth, critical thinking, 
ethical and analytical reasoning, and communication skills they have developed.  

 

1. Core Skills and Knowledge (13 credits to be completed in the first 60 credits of the degree, plus 3 to 4 
additional credits in communication at any time after completion of 30 credits)  
 
Communication 1st year writing course 

Plus 
1 “writing in the major” or 
“writing-intensive” course 
 

3-4 
 
3 to 4 credits (can be counted 
towards the major) 

Ethical Reasoning ARTS 277 (see note 1) 
Or approved Philosophy course 

3 

Analytical and quantitative skills Arts 201 Arguments and Evidence 
(see note 2 below) 
 or approved Math, Statistics, or 
Research methods course 

3 

Scientific Literacy A lab science course or 
ARTS 200 Scientific Literacy (see 
note 3) 

4 

 
2. Exploring and developing broad knowledge 

15 credits in at least 4 disciplines outside of your major or one of your extended minors.   
You must satisfy 5 of the 6 breadth categories below.  This requirement should be completed within your 
first 60 credits. 
Canadian 
Identities 

Living in the 
World: 
Cultural 
Competence 

Global 
Communication  

Aesthetic 
experience 

Creative 
practice 

Historical 
Understanding 

3 credits 
dealing 
substantially 
with Canada, 
including the 
experience 
of indigenous 
peoples 

3 credits 
dealing 
substantially 
with 
intercultural 
relations or 
with other 
world views 

3 credits of 
language study   

3 credits of 
interpretation 
of aesthetic 
texts and 
products (e.g., 
AH, ENGL, 
Music) 

3 credits 
of 
creative 
practice 
(e.g., VA, 
THEA, 
Creative 
Writing) 

3 credits 
dealing 
substantially 
with human 
cultures of 
the past 

 
 



 

 

3. Developing specialized skills and knowledge: The Major or Extended Minors 
 
Major or 2 Extended Minors  Approximately 50 credits (lower-

level and upper-level) 
 

4. Integrating Skills and Knowledge 
 
Capstone Seminar IDS 400 or approved capstone in 

the major (see note 4) 
4 credits 

 
5. Applied and experiential learning:  

All UFV BA graduates need to complete some form of applied learning. It can come from a credit option 
(such as a practicum or approved “applied” course, trades training, or a co-op work term), or from a 
non-credit option, such as a work-study position, research assistantship, global internship, or volunteer 
work recorded on the Co-Curricular Record. An advisor can help you select an option to meet this 
requirement.  

__________________________________ 

Note 1: “Ethical reasoning” is the term adopted by the BA Task Force to describe students’ capacities to serve as productive, responsible, tolerant 
citizens – UFV ILOs 6, 7, 8, 9. ARTS 277 could be offered by a faculty member from any discipline. While the readings and focus of the course 
would vary, every section of ARTS 277 would have at least 60% overt content related to the following outcomes (defined by a working group at 
the BA retreat in August). Students should be able to: 

a. Reason about the consequences of human conduct, both harmful and beneficial 
b. Think through the problem of right and wrong for oneself, acknowledging its communal, contested, and contextual nature 
c. Recognize the roles played by culture, authority, standards, obligations, rights in the determination of right and wrong 
d. Be cognizant of the impact of one’s own ethical decisions and actions 

This course, whatever its disciplinary home, would teach something about responsible citizenship. Presumably there would be a working group 
that would review proposals for ARTS 277 to ensure that each offering supported the learning outcomes. 

Note 2: ARTS 201: If we develop a new course entitled “Arguments and Evidence,” we can give all students (even the math-averse) some 
fundamental skills in quantitative reasoning. Students who are already taking Math or Statistics for upper-level research courses would not need 
to take this new course. Here is the proposed content for “Arguments and Evidence” presented at the August retreat: 

Unit 1: Arguments and Evidence: 
a. what builds a strong or good argument 
b. Standards of evidence- differences in standards (would include indigenous content) 
c. When is quantitative data appropriate? 
Unit 2: Tables, Charts, Graphs, and Proportions 
a. Basic numeracy 
b. effective visual representation (and mis-representation) 
c. representation of relationships and arguments 
Unit 3: Sampling, Probability, and Statistics 
a. basic issues in sample selection  
b. common pitfalls and misrepresentations 
Unit 4: Familiarity with Computational Software 
Unit 5: Critical assessment and analysis and creation of empirical arguments    

Note 3: Arts 200 is a proposed course dealing with public issues that require an understanding of scientific principles. 

Note 4: The rationale for the capstone is that it provides an explicit way for all students to engage in interdisciplinary learning. The topic for each 
section could be some sort of problem or issue, so assignments and class activities would require creative problem-solving. Collaborative work 
and the pursuit of independent research questions could also to some extent be fostered by the capstone. (Note: The Lumina Degree 
Qualifications Profile has numerous outcomes related to the ability to approach problems or issues from more than one disciplinary perspective.) 
There are existing capstones in some majors: The GEOG capstone already is interdisciplinary so it seems a valid way to meet this requirement. 
Would a Directed Studies project also be acceptable?  

 



Historical Consciousness and the BA – some thoughts 
Robin Anderson – History  
 
At our BAPC retreat I mentioned very briefly in our final discussion on required elements 
that might shape the BA degree the need for students to have developed a sense of 
“historical consciousness”. I had also admitted to having some hesitation in promoting 
this as a possible learning outcome for the degree because it might smack of departmental 
self-service, a narrow sectional advocacy that I have been critical of throughout this 
process.  
 
However, my raising of historical consciousness is not driven by selfish departmental 
positioning; I believe the liberal arts experience demands exposure to a historical 
perspective and that this could be satisfied through the curricula of a number of 
disciplines and departments in the College of Arts. To this end, I would like to more fully 
explain what I mean by historical consciousness and why I believe it is important to a 
well-rounded liberal arts’ education.  
 
Historical consciousness, or historical awareness, is based on the assertion that 
everything has a history, that the past permeates the present, and that we gain a greater 
understanding of the present through an awareness of the past. Understanding the role the 
past plays in our lives and the world around us does not grow naturally out of everyday 
life, particularly in modern consumer culture where the “long and wise view of 
experience” is actively discouraged. Our own experience in the classroom suggests that 
many students have a presentist outlook, or at best an anachronistic view of the past, and 
they need to be reminded of the river of time within which we all drift.  
 
Below is a collection of goals/outcomes/benefits that have been attributed to historical 
awareness by a few who have written on the issue. 
 

 Three basic elements of historical thinking, difference, context, process, have 
been identified by historians Geoffrey Elton and John Tosh as particularly useful 
understandings for students in the liberal arts. 

  
o First is the recognition that the past is different from the present. The 

passage of time has changed profoundly the way we live. Some of these 
material changes are obvious. Less obvious, but arguably more important, 
are alterations in values, goals, identities, and mentalities. Understanding 
that the present is different from the past, and recognizing the ubiquity of 
change through a confrontation with the past, will help the student of the 
liberal arts better assess the claims of political, economic, and cultural 
authorities and public appeals to tradition, the natural order of things, and 
timelessness. 

o Second is the understanding of historical context. Noting the differences 
between past and present is not enough; liberal arts students also need to 
complicate a single past by identifying the complex interactions within 
any historical setting. Recognizing the intricate nature of the past suggests 



an equally intricately connected present – the student of the liberal arts 
armed with an exposure to the complexity of any historical moment is 
more likely to avoid simple answers to difficult and often complicated 
questions. 

o Third is awareness of historical process. If an understanding of historical 
context provides a necessary complication of past and present, identifying 
historical process suggests a similar set of elaborate interconnections 
between events over time. “Every aspect of our culture, behaviour, and 
beliefs is the outcome of processes over time…; all demand a historical 
perspective which uncovers the dynamics of change over time.”  

 
 Immersion in the past through the awareness of difference, context, and process 

has been linked to the development of empathy, “the capacity to comprehend the 
world from a perspective not our own.”1 Getting to know the past often demands, 
and not always comfortably, a distancing from our beliefs, many of which are 
taken for granted. The past has been described as a “foreign country,” and just as 
exposure to different cultures can expand our horizons, test and often shift the 
limits of what we think is right and normal, so too can travel through time.  

 
 Finally, I believe the liberal arts experience should be a transformative one. 

Students who enter the BA program should undergo fundamental change and 
growth in who they are by the time they leave. This need not be a happy, 
comfortable, practical, or even an entrepreneurial transformation – but at best, the 
liberal arts experience should build toward wisdom. Through its role in expanding 
perspective and the development of empathy, historical consciousness should play 
a central role in that transformation.  

 
 
                                                 
1 “Benchmarks of Historical Thinking,” Centre for the Study of Historical Consciousness. See, 
http://historybenchmarks.ca/  
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