
AGENDA 
for the 

University of the Fraser Valley 
Bachelor of Arts Program Committee 
Friday, November 13, 2015 - 1:00 pm 

Abbotsford campus, RoomC1429 
 

1. For Approval: 
a. Adopt the BAPC Agenda for November 13, 2015 
b. Adopt the BAPC minutes of September 11, 2015 

 
2. For Discussion: 

a. The New BA and a second language requirement 
 

3. For Information: 
a. Next meeting: December 4, 2015 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



BA Program Committee Meeting Notes 
September 11, 2015, prepared by Alisa Webb 
 
Present: Alisa Webb (chair and recorder), Elaine Newman, Sylvie Murray, Ghizlane Laghzaoui, Wayne 
Henry, Douglas Hudson, Bruce Kirkley, Stephen Piper 
 
1. For Approval 

1.1 Motion to adopt agenda: Wayne, Stephen – passed 
1.2 Motion to approve minutes: Stephen, Ghizlane – passed 

 
2. For Discussion 

2.1 The New BA (attachments: MOLA proposal, MOLA proposed learning outcomes, BATF 
response) 

 
The BAPC was asked to provide feedback on the revised BA proposal. Discussion explored a wide range 
of topics and features of the degree. Overall, the BAPC was supportive of the proposal, noting it was 
much simpler and clearer than previous versions and that the latest version still ensures lots of room for 
students to explore. 
 
Members discussed the longer term vision of the degree, expressing support for greater integrative and 
interdisciplinary opportunities in the future. This discussion also explored the current barriers to the 
vision, including workload, compensation, and scheduling. 
 
Members also discussed the ePortfolio structure, particularly ARTS 101, 201, 301, and 401. BAPC 
recommended that the integrative and reflective components of ARTS 101 be emphasized in all 
communication. BAPC also recommended that the BA Task Force re-examine the plan for transfer 
students. They suggested that there might be an alternative to requiring transfer students to take ARTS 
101, such as a section specifically for transfer students. In response, BA Task Force members suggested 
that there is still great benefit to ARTS 101 for students, regardless of how many credits they have when 
they move into the UFV BA, because few institutions in BC require ePortfolios. BAPC suggested that this 
requirement potentially be revisited if other BC institutions, in particular, follow UFV’s example and 
establish ePortfolios. Finally, BAPC supported the plan to include a transition assignment in ARTS 401, 
for which students will be required to transition their ePortfolio into something which reflects their 
post-BA goals. 
 
Members expressed support for both civic and intercultural engagement and appreciation for the 
number of ways students would be able to meet these requirements. They asked that the BA Task Force 
clarify the language around “application of learning” on page 12. Members suggested a definition of 
applied learning would solve the issue. 
 
Further discussion ensued on the shift to scientific literacy from lab science, which the group deemed 
positive and relevant to our students, and the addition of quantitative literacy, with the group pleased 
that several courses would likely satisfy the requirement. 
 
2.2 and 2.3: Discussion deferred to the next meeting 
 
Adjourn at 2:35 
 



Memo to: College of Arts Council  
From: Members of the UFV Modern Languages Institute  
Date: October 22, 2015  
Subject: Framework for a new BA   

  

At the CAC meeting of Oct 3, 2015 a motion by MOLA was tabled until the Oct 30 CAC meeting. Our 
motion was a request for approval by CAC of MOLA’s initiative to make second language learning a 
requirement within the “Intercultural Engagement” section of the new BA. This memorandum is a 
synthesis of the main points of the presentation which MOLA gave to the CAC at the Oct 3 meeting with 
a few notes added, and has been produced especially for those who missed the presentation of our 
original initiative. Upon the request of colleagues at the October meeting, there is additional data 
included. Before re-examining the motion, here is a summary of our presentation.  

Rationale:  

There are many reasons why the language-culture requirement would benefit our students. We 
strongly believe that the learning of second languages is crucial to an education in the liberal arts and to 
citizenship in a multicultural nation. Languages provide both knowledge and marketable skills. There are 
five solid arguments why second language learning should be a required part of every Arts student’s 
programme:  
  

 cognitive development  

 cultural insight and understanding  

 economic advantages  

 the move toward globalization  

 institutional objectives  

  

1. Recent studies report superior memory function, enhanced mental flexibility, enhanced 

problem-solving capability, and a meta-linguistic ability to “read” situations through contextual 
sensitivity and a better perception of the communications needs of others.1.   

  

2. Second language proficiency helps students understand ways in which language embeds a 
culture’s values and unique ways of looking at the world. Cultural and linguistic insight can only 

make our students better citizens.  

  

3. Proficiency in a second language gives students a concrete, demonstrable skill that makes them 

more employable in the increasingly competitive and globalized job market.  A recent study 

published on Workopolis shows that employees who do have fluency in both [official] languages 

have access to more opportunities, face less competition for roles, and earn higher wages.2  

  

                                                           
1 

http://eacea.ec.europa.eu/llp/studies/documents/study_on_the_contribution_of_multilingualism_to_creativity/c 

ompendium_part_1_en.pdf  
2 http://www.workopolis.com/content/advice/article/is-it-still-worth-learning-a-second-language-in-canada-
in2015  

http://eacea.ec.europa.eu/llp/studies/documents/study_on_the_contribution_of_multilingualism_to_creativity/compendium_part_1_en.pdf
http://eacea.ec.europa.eu/llp/studies/documents/study_on_the_contribution_of_multilingualism_to_creativity/compendium_part_1_en.pdf
http://eacea.ec.europa.eu/llp/studies/documents/study_on_the_contribution_of_multilingualism_to_creativity/compendium_part_1_en.pdf
http://eacea.ec.europa.eu/llp/studies/documents/study_on_the_contribution_of_multilingualism_to_creativity/compendium_part_1_en.pdf


4. The movement toward globalization is inexorable, and further underscores the need for 

language study; more and more personnel trained in a second language will be needed for the 
future. Student mobility will be enhanced by second language learning.  

  

5. UFV has long promoted an “internationalization” of our institution. The BA ILOS to “Contribute 

regionally and globally” and “Communicate effectively” point to the importance of second 
language learning.   

  

Many North American universities have requirements for second language learning.  
  

BA Language requirements at other institutions:   

Canadian Universities  Length  

UBC  12 credits – High school courses may substitute  

UBC - Okanagan  6 credits or Grade 12  

Kwantlen  6 credits or Grade 11  

Capilano  3credits  

Thompson Rivers  6 credits or Grade 12  

Alberta  6 credits  

Calgary  6 credits  

Grant MacEwan  6 credits  

Lethbridge  3 credits  

Regina  6 credits  

Saskatchewan  6 or 9 credits for honours   

University of Waterloo  1.0 unit (two courses)  

Vanier College (QB)  6 credits  

Memorial University (NFL&L)  6 credits  

Acadia University (NS)  6 or 9 credits for honours   

Queen’s University  6 credits  

Dalhousie University  
Grade 12 in French or a Second-year language other than 

Engish (12 credits.)  

University of Guelph (ON)  3 Credits  

McMaster University  
Two- full years of languages other than English (12 credits)  

In other Canadian Universities when a Second-language requirement exists the requirement is an 
average of 6 to 12 credits. They often refer only to a language other than English or other than French in 
Quebec.  



  

  

From 19 universities researched   

11 required 6 credits  3 required 3 credits  

3 required 12 credits  2 required 6-9 credits  

  

  

US Universities3  Length  

Arizona    (12 credits) 2 years  

Berkeley  (6 credits) 1 year  

Columbia :   (12 credits) 2 years  

Gonzaga  (3 credits) 1 semester  

Harvard  (6 credits) 1 year  

Indiana  (12 credits) 2 years  

Iowa  (12 credits) 2 years  

Minnesota    (12 credits) 2 years  

Oregon  (6 credits) 1 year  

Portland  (12 credits) 2 years  

Seattle University  (15 credits) 3 semesters  

Stanford  (6 credits) 1 year  

Texas, at Austin  (12 credits) 2 years  

Seattle University  (15 credits) 3 semesters  

Southern California  (9 credits) 3 semseters  

Washington   (6 credits) 1 year  

Washington State  (6 credits) 1 year  

Central Washington  (6 credits) 1 year  

Yale   (3-9 credits) 1-3 semesters  

                                                           
3 These universities generally require 6-12 credits of foreign languages for a BA.  



  

From 19 universities researched   

2 Universities 15 credits  7 Universities 12 credits  

1 University 9 credits  7 Universities 6 credits  

1 University 3-9 credits  1 University 3 credit  

   

MOLA’s Proposal  

Our proposal is based on one principle: since “inter-cultural engagement” (ICE) is deemed an 
essential part of the design of the new BA, then second language learning must be essential as well, 
because language and culture are inextricably intertwined. Our idea is very simple: students could fulfill 
the ICE requirement through three distinct routes:  
  

1. Students would complete 6 credits (two semesters) of a language. This is Option One of our 

motion, the one which helps our students best prepare for the future, where there will be a 

growing need for multilingual expertise in this increasingly global world.  
2. The proposed framework also provides provision for fulfilling the intercultural engagement 

requirement in a non-credit by completion of such activities as paid and / or volunteer 
experience, study or practicum abroad, international work internships, or as demonstrated 

by the co-curricular record.    

  

3. International students having completed their high school studies in a language other than 

English, would automatically fulfill the ICE requirement within the BA at UFV and receive 

three to six credits (depending on Option One or Option Two).  This feature would greatly 

enhance the appeal of the UFV BA to students contemplating coming here from another 

country.  

  

Therefore, language learning would be a recognized and integral part of the BA degree, but there 
would be flexibility in the fulfillment of this requirement.  
  

Feasibility (see Appendix 1 from Institutional Research) The 
following students would be exempt from this requirement:   

 Those who have completed a Grade 12 Second Language course in a BC high school with a 

minimum mark of C+  

  

 Those who pass a Language Proficiency Test proving their competency level who consider 

themselves already bilingual or those who have studied language at another institution can take 

a Language Proficiency Test in order to be exempt from this requirement.    

These courses can also be challenged.  
  



This requirement would not represent a particularly onerous burden for students, and as noted 
above, would not tax resources significantly, since many students will have already met these 
requirements in high school or through prior learning.   

  

MOLA currently offers 35 first-year sections in eight different languages, a total of more than 900 
spaces, so we do not anticipate any budgetary problems once the requirement is in place.  
  

Finally, as Kenneth Phillips, Associate Dean at UBC Okanagan, (which has a strict language 
requirement) states: “(for critical thinking…) “it becomes important to understand that language, in a 
way, defines how we think,” (…) “there’s just such richness in other languages that I see this as a 
requirement for someone who is serious about exploring a liberal arts education.”4   

  

Therefore, let us repeat our motion:    
  

MOLA moves that “CAC approve our proposal to require six credits of language learning to fulfill the 
Intercultural Engagement requirement for the UFV BA alongside of the other non-credit options as 
described in the BA Task Force design.”  

.Appendix 1: UFV BA Program Language Data from Fiscal Year 2009-10 to 2015-16  
Prepared by the Office of Institutional Research and Planning  

  

  2009-10  2010-11  2011-12  2012-13  2013-14  2014-15  2015-16  

 BA Student 

Headcount  

1500  1703  1739  1784  1822  1765  1483  

BA Students 

with a 

Language 12   

446  509  528  524  557  520  433  

  

% of BA 

students 

with a  

Language  

12  

  

29.7%  

  

29.9%  

  

30.4%  

  

29.4%  

  

30.6%  

  

29.5%  

  

29.2%  

  

BA  

students  

2009-10  2010-11  2011-12  2012-13  2013-14  2014-15  

                                                           
4 Léo Charbonneau, “The Rise of the monoglots.” University Affairs – Affaires universitaires, 

AugustSeptember, 2015.  



1 to 30  

Credits  

472  508  426  442  499  464  

  

We had 26 International BA students in the 14/15 year, and 26 again so far this year. Previous years 
have had 20 – 25 BA International students.  
  

Number of 100/101 /102 sections offered in MOLA in 2014/2015:   

French: 10  Spanish: 9  Russian: 1  

Mandarin: 3  German: 2  Halq’eméylem: 2  

Punjabi: 2  Japanese: 6    

Total: 35 sections X 26 students = There are presently 910 seats for students taking language courses at 
the 100/101/102 level at UFV.  

Given that 30% of students entering the first year of the BA already have a grade 12 equivalent and 
would therefore be exempt from the language requirement, including approximately 25 International BA 
students per year who have been educated in a language other than English, there would be a need for 
approximately 300 seats for students to take a language to fulfill the language requirement of 3 credits, 
and 600 seats for students to fulfill the language requirement of 6 credits. Our present capabilities 
would enable us to satisfy this student demand.  

MOLA proposed learning outcomes 

 
Learning outcomes for a 3 credit language requirement 
Students can: 

1. Read and write short texts enabling them to function at a simple level in the target language. 
2. Interact verbally with native speakers by asking and answering simple questions in areas of 

immediate concern or on familiar topics. 
3. Show awareness of social conventions and cultural values embedded in the target language. 
4. Communicate in a second language at the CEFR Basic User Beginner level (A1). 

 
Learning Outcomes for a 6 credit language requirement 
Students can: 

1. Communicate verbally in simple routine tasks requiring a direct exchange of information on 
familiar topics, including short social exchanges with native speakers. 

2. Read and write longer texts at an intermediate level of difficulty in the target language 
3. Show an ability to distinguish between different levels of formality in written and oral discourse  
4. Show familiarity with important aspects of the target language’s culture, such as food, table 

manners, music, and some vital political and historical events. 
5. Communicate in a second language at the CEFR Basic User Elementary level (A2).5  

 
 

                                                           
5 http://www.sussex.ac.uk/languages/ml/ug/electives/levels 
CEFR pages 23-30 http://www.coe.int/t/dg4/linguistic/source/framework_en.pdf 
 
 

http://www.sussex.ac.uk/languages/ml/ug/electives/levels
http://www.coe.int/t/dg4/linguistic/source/framework_en.pdf


BA Task Force Response to Second Language Proposal 
Prepared by the BATF, November 2015 
 
The BATF presented a revised BA proposal for a second round of consultation in September/October 
2015. During the consultation process, BATF members heard at various meetings, via email, and via 
presentations and submissions to CAC that MOLA wished to see a second language requirement 
included. Others within the College of Arts supported this inclusion, while others did not. At the October 
CAC meeting, CAC members passed a motion requesting that the BATF consider MOLA’s proposal.  
 
It is important to note before exploring the specifics of the MOLA proposal(s) that the BATF has given 
much thought to a language requirement over the past 18 months of work. Further, the prior committee 
looking at revising the BA also considered a second language requirement; the work of that committee 
was not adopted, largely because feedback showed the revised degree had too many requirements 
which did not seem to reflect a cohesive vision of the degree. The work of the prior committee was the 
starting point of the BATF.  
 
The BATF has reviewed all submissions from MOLA in support of a second language requirement. 
Members have engaged in discussion and debate on the issue. Further research was done on second 
language requirements at other institutions and information was received from UFV Finance and 
Institutional Research. The BATF also consulted with UFV International. Based on all of this, the BATF 
recommends proceeding without a second language requirement in the degree. It continues to 
support allowing second language learning to meet the second communication requirement and the 
intercultural engagement requirement (as one of a group of options). Further, the BATF will note the 
following in the BA calendar copy: that students intending to pursue graduate studies in the Arts are 
encouraged to undertake second language learning while at UFV and that students looking to increase 
employability should consider acquiring fluency in a second language.  
 
Rationale: 
 
The rationale for our recommendation results from our overarching vision of the degree, as well as 
direct engagement with the arguments put forth by MOLA. 
 

1. Choice  
 
One of the core principles of the BA proposal is choice. Students will be able to choose from a wide 
variety of courses to meet their core requirements in foundational skills and intercultural and civic 
engagement. These courses include, in two categories, second language learning. As we move to a 
model which encourages active student engagement in their learning, including reflection and 
integration of learning, it is imperative that we offer choice in how students meet their learning and life 
goals. Research shows that providing students with choice makes them more engaged and receptive 
learners.  
 

2. Foundational Skills and Scaffolding Learning 
 
In determining what would count as a foundational skill within the BA, the BATF emphasized that 
knowledge which would be added to and developed further throughout the BA. The skills identified, 
therefore, are those which students will further encounter throughout their degree. The BA mandates 
foundational learning in these areas so that students are prepared for further learning.  



 
A language requirement does not satisfy this definition of foundational. The BATF made this same 
argument in response to requests to add requirements in computer programming and technical 
language. Students in the BA would have very few opportunities to build on this learning through their 
chosen majors, extended minors, or minors. The same is true of second language learning: students 
would not build on this skill unless they were to choose French, LAS, or language proficiency certificates 
as part of their studies. The learning, therefore, is not foundational to student success in the BA. This is 
not to negate the value of language; undertaking study in a second language does have clear benefits for 
students. 
 
Further, the BATF did include second language learning within the foundational skills category as an 
option to meet the second communication requirement. Here it makes sense; after completing their 
foundational writing requirement, students must choose a second course in written, oral, or visual 
communication. Students interested in pursuing second language learning could certainly use such a 
course to satisfy this requirement. Therefore, the BATF sees second language learning embedded as an 
option within the broader communication requirement.  
 
The BATF has also been focused on scaffolding learning. The foundational skill requirements are those 
upon which students will build further knowledge and understanding. Scaffolding can occur between 
high school and university or within the BA. For example, ENGL 105 and CMNS 155 require English 12 or 
equivalent for entrance; students build on this high school learning in order to develop the skills and 
knowledge necessary for university success. As they move through the BA, students apply and build on 
their learning from ENGL 105 or CMNS 155. It is unclear how this would work with a second language 
requirement. Proposed by MOLA, essentially, is learning equivalent to Grade 12 language. This does not 
reflect an increase in learning at the university-level, but rather translates Grade 12 language outcomes 
to the university setting. Further, because UFV has no second language entrance requirement, students 
are not all starting with the same level of learning upon which to build.  
 
For example, UBC and UBC-O require a language 11 for admission to the BA; students then complete 
language credits at university to help them achieve grade 12 equivalency. Students with Grade 12 
language are exempt from further language learning. At TRU, admissions recommends Arts-bound 
students have a Grade 12 language; if they do not, they need to complete 6 credits equivalent learning 
at TRU. At KPU, there is no language entrance requirement and students are exempt from language 
learning if they passed a language 11 class (beginner and introductory courses exempt); Grade 11 is the 
standard, not Grade 12. Fundamentally, then, some BC institutions do scaffold learning, but most 
second language requirements mimic learning which could have taken place in high school; students 
who chose not to further their language learning to the Grade 11 or 12 level are then required to do so 
in university.  
 
It is unclear, therefore, what would be accomplished based on MOLA’s proposal. The proposed 
exemption re: high school learning is Grade 12. This means that outcomes would have to reflect Grade 
12 equivalency. Based on the pre-requisite structure in MOLA, this suggests that FREN 101 would meet 
the requirement. On the face of it, this means that a 3-credit language requirement would meet Grade 
12 equivalency. Looking beyond, though, students without French 11 would not meet the pre-requisite 
for FREN 101. Those students would have to take 6 credits – FREN 100 and FREN 101 – in order to meet 
the outcomes. And, as noted above, this would be to merely get students to Grade 12 equivalency. Plus, 
students without a language 11 are not scaffolding; they are learning something new which may or may 
not be relevant to their future goals and plans. Finally, students who chose to end language learning in 



high school, for whatever reason, are essentially penalized for doing so and now required to complete 
the learning they chose not to undertake in high school, working to achieve the same outcomes they 
would have at that time.  
 

3. Relevancy and Employability 
 
The BATF examined proposed requirements through the lens of relevancy. In trying to keep the number 
of requirements in the BA to a minimum, allowing students plenty of space to complete majors and 
explore electives, we had to rank potential requirements. To this end, the BATF reviewed information 
from employers across Canada, student responses in program reviews, UFV student responses to 
national surveys, learning required for success in the BA, and various articles on what graduates need to 
be successful in today’s world. Embedded in the BA proposal are those things which cross all of those 
sources of information as most fundamental to student success within and beyond the BA. This includes 
communication in its various forms, quantitative and scientific literacy, and critical thinking. It also 
includes those things our students need to be successful in our world: intercultural engagement, civic 
engagement, and the ability to reflect on learning, transfer skills, and integrate learning and knowledge 
across various experiences. These became the core of the degree. 
 
Second language learning may be highly relevant for those students wishing to pursue certain 
occupations or experiences, but it is not necessarily relevant to all students in all contexts. Hence, the 
BATF emphasized intercultural engagement over more narrowly defined second language learning, 
while also indicating that second language learning could meet both the second communication 
requirement and the intercultural engagement requirement. All of this speaks back to choice, reflective 
learning, and a desire to ensure that the courses students take are relevant to their lives and needs. 
 
Further, the BATF does not accept MOLA’s argument regarding employability. Adding a 3- or 6-credit 
language requirement would increase student exposure to language, but would not increase 
employability. Employability has been a fundamental argument within the counter-proposal to the BA, 
but, as many CAC members have argued, 3 credits (or even 6 credits) would be insufficient to build the 
kind of competency needed for students to be able to claim sufficient language skills for employment. 
Arguments about employability speak to “fluency” – something which requires extensive study. 
Intermediate proficiency at UFV, for example, requires 12 credits, while advanced proficiency requires 
20 credits. If a language requirement were to be added, it could not be done so under the rationale of 
employability. 
 
It is unclear, too, within a larger context, that Canadian institutions see language learning as relevant to 
all BA students. Some programs offered under the BA umbrella, such as degrees in Global Development 
Studies or in particular majors, require language learning, but language learning for general BA degrees 
is not common in Canada. The BA Task Force recognizes that several institutions in Canada require 
second language learning; MOLA provided initial information regarding this and the BATF updated (and 
corrected) the data presented (Appendix 1). Language learning, however, is not the norm in Canadian 
institutions, although several decades ago it was. The Association of Universities and Colleges Canada 
survey of Canadian post-secondary institutions demonstrated a steady decline in institutions requiring a 
second language. In 1991, 35% of post-secondary institutions required second language learning. By 
2006, the last year of their survey, just 9% of Canadian post-secondary institutions required a second 
language. It is unclear why this trend exists. Some argue it is because we have de-valued language 
learning; some argue it is because budgets forced the removal of such requirements; and others argue 



that it is because language learning is a lower priority when it comes to meet post-graduation needs and 
that it is not as relevant for today’s students.  
 

4. Intercultural Engagement 
 
MOLA has requested that second language learning be the only way for students to satisfy intercultural 
engagement. At present, the proposal indicates that second language learning would be one way for 
students to meet the requirement.  
 
Fundamentally, this request asserts that language learning is the only or best way to fulfill intercultural 
engagement. The BATF does not agree with this assertion. Intercultural Engagement is about more than 
language learning. We recognize the value of second language learning to cultural understanding. This 
has been well argued by proponents of the proposal. We stipulate, however, that this is only one way to 
engage in intercultural learning. The BA Task Force understands intercultural engagement as fostering 
within students an understanding of their own cultural perspectives and providing skills for 
understanding and integrating the perspectives of other cultures. It is about changing the way our 
students think about themselves and their interactions in a variety of contexts. It relates to working with 
others and respecting diversity. There are many ways for this type of learning to occur. 
 
Recent publications by the AAC&U point to a wide range of options through which students come to 
understand themselves, their own cultures, and other cultures. This can be course work focused on 
global issues, cross-cultural communication, or second language learning. It might be study abroad, 
international exchanges, or internships/practicums. Other students learn about intercultural 
engagement through research or through application within service/social learning. A scan of 
programs/outcomes related to intercultural engagement in Canada echoes this. UBC’s Intercultural 
Communication, Diversity, and Inclusion Certificate, for example, emphasizes the importance of learning 
to communicate across cultures and managing diverse teams. The emphasis is on inclusivity; language 
learning is not part of the program. In Wilfred Laurier’s Intercultural Certificate, another Canadian 
example, students learn how to respect cultural differences when interacting in diverse communities. 
Again, none of this is to negate the value of language learning, but rather to place it within a larger 
discussion around intercultural competencies and ways these can be encouraged and achieved.  
 
It is important to understand, too, the roots of this requirement in BA Task Force discussions. 
Fundamentally, shifting this requirement to solely focus on language learning negates the history of the 
BA Task Force’s discussions about this requirement. The requirement actually began as an indigenous 
course requirement. The initial proposal required students to take a course taught from indigenous 
perspectives (i.e. content about indigenous peoples would be insufficient). After much discussion and 
research, the BA Task Force decided to expand the requirement to intercultural, which would include 
courses taught from indigenous perspectives. Reasons for this shift: 
 

a. Given significant changes in K-12 education, students will increasingly arrive to university with 
much more knowledge about indigenous peoples and their experience of colonialism in Canada. 
The Truth and Reconciliation Report has been central to this shift.  

b. We were concerned that students would be resentful of having to take this particular course, 
noting the negative effect this could have on engagement and learning. 

c. We were aware of potential resource issues should we suddenly require that all BA students 
take one of a relatively small group of courses.  



d. We wanted to approach indigenization in a more inclusive way; the establishment of a single 
course requirement could cause some to argue that our indigenization goals are met and, 
therefore, have a negative effect on further work in this area. This mimics, for example, what 
took place in the 1970s and beyond when women were treated as separate from the 
mainstream. Arguments were repeatedly made that students could learn about women in 
“those courses,” so there was no need to revise the existing courses. For indigenization to be 
successful, it has to become part of the mainstream – something for which Arts has shown 
significant dedication. 

 
With the expansion to intercultural engagement, which would include FNST and IPK courses, as well as 
courses like HIST 103 and HALQ 101, we also made a commitment to grounding BA students in 
indigenization at the very start of their degrees. ARTS 101 will be indigenized to ensure students 
understand UFV’s indigenization goals, that they are prepared for increasingly indigenized curriculum 
across the Arts, and that they understand UFV’s place in a traditional territory. UFV’s Office of 
Indigenous Affairs is supportive of this approach.  
 
The BA Task Force appreciates the outline offered by MOLA re: exemptions/flexibility around the 
proposal. The choices offered, however, still go against a fundamental principle within the entire 
proposal: choice. By grounding intercultural engagement in language learning, including the non-course 
options which all require students to be working in an additional language, we remove choice. For 
example, our students studying abroad and engaging fully in a culture which is new to them, but not in a 
new language, would not be exempt from the language requirement even though they are truly 
engaged in a new cultural context.  
 
Finally, this particular part of the proposal is not supported by UFV International. While various 
arguments made by proponents of mandatory language learning to meet the intercultural engagement 
requirements note that this is necessary to help UFV achieve its international/global aims, International 
does not agree. I share, with permission, Dave McGuire’s response, reflective of his department, to 
MOLA’s proposal: 
 

UFV International was pleased to hear of your proposal for an “intercultural engagement” component of 
the new BA. We understand that MOLA is also proposing a language component. This is also something 
that we applaud. However, a broader “intercultural engagement” proposal that includes the study of an 
additional language as one means to meet the component’s criteria might have a broader appeal to our 
student body. 
 
Both of these areas represent a passion of mine. I've studied 7 languages (6 formally and 1 informally), 
did my Master's in Applied Linguistics, and truly feel that learning a second (or third, etc.) language is an 
excellent way to gain insight into another culture. I applaud MOLA for their efforts to expand. However, 
given this broader context you've outlined, I do not think it is accurate to suggest that learning another 
language is the only way to achieve this higher intercultural understanding. 
  
Certainly, through study abroad—regardless of the region’s dominant language—students can gain a 
greater understanding of another culture. Let me use the study abroad partner that I am most proud of 
as an example, Nanyang Technological University in Singapore. That country is rich in both Chinese and, 
to a lesser extent, Indian culture and the partner consistently ranks as one of the top universities in the 
world. An individual could have a transformational experience studying at NTU yet never muster the 
energy to learn more than a few phrases in Mandarin. We are also in the early stages of partnership 



development with two universities in New Zealand. Part of the synergies will include elements of 
indigenization. If we’re successful in establishing these relationships, students will be able to explore the 
Maori culture of New Zealand while studying abroad. This may or may not involve an understanding of 
Maori language. 
  
These are only a few examples of a deep intercultural experiences lacking a significant language 
component. To be honest, I think language learning without an accompanying focus on intercultural 
learning is less effective. The BA proposal should allow students to gain some context to look at 
language from a different-- and more critical-- perspective. And by this I mean the ability to look at the 
language(s) of a region and one’s own native tongue. Language courses combined with courses focusing 
on a region’s socio-cultural issues would certainly go far in complementing an international experience. 
However, this approach may not be feasible for everyone. 
  
Given our own region’s rich diversity, an intercultural engagement component of the BA could aid UFV 
International in our Internationalization@Home (or I@H) efforts. While we wish that every UFV student 
would embark on a study abroad experience, we realize that this is simply not realistic. As you point out, 
some level of intercultural engagement could be achieved “at home” through courses focused on global 
issues; research; service learning; interdisciplinary seminars; cross-cultural communication courses; and 
second language learning. 
 
In conclusion, I believe that what you're proposing offers the right mix of experiences that will be 
viewed favourably by the wider UFV community. In fact, I would love to work with you and the College 
of Arts to ensure that this framework is adopted across the institution. In that way, students in the BBA 
or BSc, to name a few areas, could also benefit from learning another language, taking courses that 
tackle global issues, and studying abroad.  
 
Thanks, 
-Dave 
 
David McGuire 
Executive Director, UFV International 
University of the Fraser Valley 
33844 King Rd., Abbotsford, BC 
V2S 7M8 
Office: 1-604-864-4663 

 
The BATF, therefore, does not support MOLA’s proposal that language learning be the only way to meet 
intercultural engagement. It does support allowing language learning as an option to meet the 
requirement (i.e. FREN 101, SPAN 101, etc. could be used to meet the requirement) provided the 
courses meet the intercultural engagement learning outcomes. 
 

5. What are we Asking of Students? 
 
The current MOLA proposal indicates that students would be exempt from second language learning at 
UFV if they earned a C+ or higher in a Grade 12 language or if they passed a proficiency examination. 
While proficiency/competency assessments are common exemptions at institutions, there is variety in 
the high school language course exemption. UBC, UBC-O, CAP, and TRU require language 12, while KPU 
requires language 11 (Appendix 1). MOLA’s proposal notes that, examining data over the past 5 years, 



shows that, on average, 30% of BA students have a language 12. The BATF asked for further data from IR 
(Appendix 2). This confirmed the data provided to MOLA and added that, on average, 65% of BA 
students have a language 11. This means that, if UFV was to mimic the language requirement of KPU, a 
small percentage of BA students would have to complete a second language requirement, while a larger 
portion would have to complete it if we used UBC, UBC-O, CAP, or TRU’s exemption structure.  
 
When considering BA requirements, we need to look at the past Arts Studies students, too, as the 
majority of these students are bound for the BA. Those numbers show that only 17% of Arts Studies 
students have a Grade 12 language, while 44% have a Grade 11 language. Their grades are also lower. 
While the majority of BA students who have a language 11 or 12 earned an A or a B (75% of BA students 
with Grade 11 and 87% of students with Grade 12, 2015-16), only 57% of Arts Studies students earned 
an A or a B in language 11 and only 77% earned an A or a B in language 12 (2015-16). The majority of our 
Arts Studies, students, therefore, have not completed Grade 11 or Grade 12 language and those that 
have earned lower grades. Adding a language requirement, based on the current proposal, therefore, 
would have the greatest effect one, on students who chose to end their language learning in Grade 11 
and two, on those students who cannot meet the direct entry requirements to the BA and who already 
face challenges to university success. We need to consider, therefore, if a second language requirement 
truly meets the needs of our student body or if it represents an unfair hurdle to degree completion 
(particularly when considering the arguments re: foundational learning and scaffolding learning).  
 

6. Fiscal Responsibility 
 
It has been made apparent to the BATF that any proposal has to be financially viable; resources must be 
available within the Arts to fund the revised degree. While we recognize that it is not CACC or CAC’s role 
to worry about resources and finance, if we put forward a proposal which is not feasible, it will be 
rejected by Senate. The BA Task Force learned this early in the process; our first proposal was much 
more ambitious and we were told via early consultation that no matter how valuable the components 
might be, if we lacked the resources then the proposal would not be approved. It is incumbent upon 
Arts, therefore, to ensure that what goes forward to Senate has the greatest possible chance of success.  
 
To this end, the current proposal ensures that needs can be meet within the current budget. ARTS 101, 
201, 301, and 401 have been designed to be cost recovery. The ePortfolio tool is administered and paid 
for by ETS, not the College of Arts. One-time seed funding for training will likely come from the Provost’s 
office. Foundational requirements within the degree can all be met through existing course offerings. 
Allowing extensive choice in how requirements are met ensures that demand is spread around. In short, 
the BATF has ensured a financially viable proposal. Adding a second language requirement would 
change this.  
 
There is a resource issue with a 6 credit requirement. Arts would need to offer 8-10 more 100-level 
MOLA sections per year than currently offered in order to meet student demand (figure provided by 
UFV Finance). Any plan to include 6 required credits in MOLA would require the College of Arts to pull 
sections from other areas in order to meet student need; the College of Arts budget is fixed and there 
are no additional resources to fund sections unless they are cost recovery sections. The number of 
sections required is likely even higher when we factor in student choice; current capacity includes ALL 
seats available in MOLA regardless of language. Students, however, would likely choose some languages 
over others. This would require not only additional sections, but a shift in the current sections being 
offered. Owing to workload obligations, some of those sections could not be shifted.  
 



There are issues, too, with requiring a 3-credit language requirement. The Finance office does note that 
there is current capacity within MOLA to meet the increased demand created by adding a 3-credit 
language requirement to the BA; there are, at present, sufficient seats across lower-level MOLA sections 
to meet increased demand. Note, though, that demand would have to be spread across ALL MOLA 
courses; if there was greater demand for certain languages (likely FREN, GERM, PUNJ, and SPAN) over 
others (such as HALQ, JAPN, and MAND), there would be insufficient resources and insufficient seats for 
students based on current offerings. If demand is uneven across the current set of language 
sections/courses, resource needs could be met by closing some language sections in favour of others or 
by pulling sections from other units within the Arts. Further, if demand for the BA or for MOLA increases 
and a 3-credit language requirement is in place, additional sections would have to come from units 
within Arts to ensure need is met. There is no separate pot of money/sections upon which Arts can 
draw. 
 
In summary, a 6-credit language requirement is not feasible within the current budget. A 3-credit 
language requirement is potentially feasible, but simply counting the number of seats available does not 
accurately represent the potential resource demands of adding this requirement.  
 
Conclusion: 
 
The BATF has spent considerable time researching, conceiving, and drafting the new BA. It drew on the 
previous 5 years of work done by those trying to revise the BA. It has consulted widely and it has heard 
and read all submissions related to proposed changes. It continues to recommend that second language 
learning be an embedded choice within the BA, rather than a specific requirement. We believe that this 
best reflects the needs of our students.  
 
 
 
 
 
 
 
 
Appendix One: BA Language Requirements at Canadian Institutions 
 
The MOLA proposal submitted to CAC November 2015 outlined language requirements at a range of 
institutions in Canada and the US. While engaging with the information provided, it became apparent to 
members of the BATF that the MOLA-provided information contained several errors, particularly related 
to Canadian institutions. It is important that members of the College of Arts have accurate information 
regarding the language requirement at other institutions. Further, we feel it is important for CAC 
members to also see institutions which have no language requirement.  
 
The BATF reviewed the language requirements at all institutions researched by MOLA and updated the 
information. All information came from the universities’ 2015-16 academic calendars and/or their 
current program worksheets for students. From there, we also added those institutions missing from 
Western Canada. Should full information be desired on Central and Eastern Canada, this can be 
provided.  
 
BA Language Requirements, Exemptions, and Admissions Requirements: Western Canada 



 
Within Western Canada, 8 institutions require 6 credits language (with one of these allowing world 
literature to be used), 1 institution requires 3 credits (but this includes English course options), and 10 
institutions have no second language requirement in the BA. 
 

Western 
Canada 
Universities  

BA Language 
Requirement 

Exemptions Admissions: 
Language 
Requirement  

UBC  No credit 
assignment; students 
must meet specified 
proficiency which 
varies by language 
(average 6 credits) 

Completion of a language 12 course 
prior to admission 
 
Pass a proficiency exam 

Language 11  

UBC - 
Okanagan  

Varies depending on 
language; for 
example, students 
with French 11 
would need to 
complete 6 credits, 
whereas students 
without French 11 
would need to 
complete 9 credits  

Completion of a language 12 course 
prior to admission 
 
Demonstrate competency (exam) 
 
High school graduation from a school 
where English is not the language of 
instruction 

Language 11  

Kwantlen  6 credits  A passing grade in a high-school 
language 11 course (beginner and 
introductory courses are ineligible) 
 
Demonstrated competency through an 
assessment 

None 

Capilano  6 credits  A B in Grade 12 language course 
 
Successful completion of a secondary 
immersion program 
 
Successful completion of a post-
secondary credential at an institution 
where English is not the primary 
language 

None 

TRU  6 credits  A second language to Grade 12 Recommended: 
Any second 
language to 
grade 12 

SFU None N/A Any language 11 
(including 
beginner) 

VIU None N/A None 



TWU None N/A None 

Emily Carr Does not offer a BA N/A N/A 

UNBC None N/A None 

UVIC None N/A None 

Alberta  6 credits  Completion of high school in a language 
other than English 

None 

Calgary  None N/A None 

Grant 
MacEwan  

6 credits second 
language or world 
literature 

N/A Grade 12 
language  

Lethbridge  None N/A None 

Mount Royal None N/A Grade 12 
language  

Regina  6 credits  Those required to complete an English 
Language Proficiency test as part of 
admissions 
 
Pass a language proficiency test 

Grade 12 
language, social 
science, or fine 
arts course  

Saskatchewan  3 credits, includes 
ENGL options   

None stated None 

Manitoba None N/A None 

Winnipeg None N/A None 

 
 
 
 
Central and Eastern Canada as updated from MOLA proposal: 
 
As noted above, the BATF only corrected the information provided. We chose to focus on providing 
additional detail for Western Canada, so did not expand the table to include exemptions and admissions 
requirements.  
 

University Requirement  

University of Waterloo  1.0 unit (two courses)  

Vanier College (QB) Does not offer a BA  

Memorial University (NFL&L)  6 credits  

Acadia University (NS)  6 or 9 credits for honours   

Dalhousie University 6 credit hours – students majoring in ECON, PHIL, POSC, PSYC, or SOC can substitute Math and/or Stats 

Queen’s University  No second language requirement for the BA  



University of Guelph (ON)  No second language requirement for the BA  

McMaster University No second language requirement for the BA 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 2: Language Data, 2009-10 to 2015-16 as provided by Institutional Research and Planning  
 

 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16* 

BA Student Headcount 1500 1703 1739 1784 1822 1765 1483 

BA Students with a Language 12 446 509 528 524 557 520 433 

BA Students with a Language 11 1000 1113 1126 1157 1178 1106 924 

 

% of BA students with a Lang.12 30% 30% 30% 29% 31% 29% 29% 

% of BA students with a Lang.11 67% 65% 65% 65% 65% 63% 62% 

*2015-16 includes only Summer and Fall 2015. 
 

BA Language 12 Grades (Count) 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16* 

A 186 214 216 223 244 249 216 

B 193 224 235 222 226 200 167 

C+ 38 44 49 52 58 45 30 

C 24 23 24 23 23 21 21 

C- 8 10 10 11 13 10 6 

Total 449 515 534 531 564 525 440 

*Note: Students can take more than one language 12 course. 
 



BA Language 12 Grades (%) 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16* 

A 41% 42% 40% 42% 43% 47% 49% 

B 43% 43% 44% 42% 40% 38% 38% 

C+ 8% 9% 9% 10% 10% 9% 7% 

C 5% 4% 4% 4% 4% 4% 5% 

C- 2% 2% 2% 2% 2% 2% 1% 

Total 100% 100% 100% 100% 100% 100% 100% 

 

BA Language 11 Grades (Count) 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16* 

A 340 390 383 410 420 405 352 

B 421 445 451 445 460 418 348 

C+ 121 137 135 132 138 129 109 

C 75 86 90 106 101 93 76 

C- 53 52 68 67 65 67 45 

Total 1010 1110 1127 1160 1184 1112 930 

*Note: Students can take more than one language 11 course. 
 

BA Language 11 Grades (%) 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16* 

A 34% 35% 34% 35% 35% 36% 38% 

B 42% 40% 40% 38% 39% 38% 37% 

C+ 12% 12% 12% 11% 12% 12% 12% 

C 7% 8% 8% 9% 9% 8% 8% 

C- 5% 5% 6% 6% 5% 6% 5% 

Total 100% 100% 100% 100% 100% 100% 100% 

 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16* 

Arts Studies Headcount 1019 922 908 817 594 470 323 

Arts Studies Students with a Language 12 169 160 142 125 107 88 56 

Arts Studies Students with a Language 11 469 428 416 373 254 206 135 

 

% of Arts Studies students with a Lang.12 17% 17% 16% 15% 18% 19% 17% 

% of Arts Studies students with a Lang.11 46% 46% 46% 46% 43% 44% 42% 

*2015-16 includes only Summer and Fall 2015. 
 

Arts Studies Language 12 Grades (Count) 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16* 

A 39 42 33 26 28 23 17 

B 79 62 58 51 39 35 30 

C+ 25 29 20 19 17 16 5 

C 16 15 20 20 15 13 5 

C- 12 13 12 9 11 4 4 

Total 171 161 143 125 110 91 61 

*Note: Students can take more than one language 12 course. 
 

Arts Studies Language 12 Grades (%) 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16* 

A 23% 26% 23% 21% 25% 25% 28% 

B 46% 39% 41% 41% 35% 38% 49% 

C+ 15% 18% 14% 15% 15% 18% 8% 



C 9% 9% 14% 16% 14% 14% 8% 

C- 7% 8% 8% 7% 10% 4% 7% 

Total 100% 100% 100% 100% 100% 100% 100% 

 

BA Language 11 Grades (Count) 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16* 

A 83 68 64 60 37 29 26 

B 172 147 145 125 88 83 51 

C+ 77 74 72 65 51 30 21 

C 73 69 72 59 38 29 24 

C- 69 72 66 64 41 35 14 

Total 474 430 419 373 255 206 136 

*Note: Students can take more than one language 11 course. 
 

BA Language 11 Grades (%) 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16* 
A 18% 16% 15% 16% 15% 14% 19% 

B 36% 34% 35% 34% 35% 40% 38% 

C+ 16% 17% 17% 17% 20% 15% 15% 

C 15% 16% 17% 16% 15% 14% 18% 

C- 15% 17% 16% 17% 16% 17% 10% 

Total 100% 100% 100% 100% 100% 100% 100% 

 
 


